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Overview of METRO Center Site Descriptive Protocols

for

Improving Programs of Schools Serving Culturally and
Linguistically Diverse Student Populations

March 31, 1992

The Southwest Regional Laboratory

Introduction

The MEM Center's Improving Programs of Schools Saving Culturally and Linguistically

Diverse Student Pwulations is aimed at kkntifying Fograms that have successfully ackhessed the

needs of ethnically, 'linguistically, and culturally diverse students. The two main objectives an to:

identify insane:timid strategies , ,t - for culturally and linguistically diverse

students to most effectively and a y (a) deNelw Enitlish language profickncy
and (b) reach pude level in academic achrevemem in FAO* and

identify programs ami curricula recognized for their success in addressing the needs

of educationally disadvantaged students along dimensions that sumacs% the
instructional needs cl ethnolingaistically diverse student populations.

In order to identify successful programs, METRO staff asked colleagues throughout the

country to nominate "exemplary" sites that addressed the needs of language minaity (LM),

Limited English Proficient (LEP) students. The nomination process began in June, 1991. We

judged programs successfully to be was based on evidence of at least two years sustained gains in

student academic achievement in English language pratckncy. Of the 42 sites neminated, 22 did

nct fit the objectives of the research project Two sites were not included in tiw sampk, because

of thdr instructional emphasis, which did not deal specifically with instruction in multiple-language

contexts.

Thus, a total of 20 nominated sites were conticted by MEMO staff and asked to submit

various types of program infmnation for screening processes and for the developing of site

descriptive protocols. In determining criteria for programs to be consideted as promising, staff

looked at similar research ard validation efforts. Criteria were drawn from the California

Department of Education's Process for Recognizing Excellence in Bilingual Education. Exemplary
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METRO Center Site Descriptive Protocol

Pre-School Program, Irvine Un(fied School District
Irvine, Cal(fornia

March 1992

A 'Mk VII Transitional Bilingual Educatkin Program fix 3, 4 and 5 Year Old Hispanic, Chinese

and Japanese Children - Irvine Unified School District

School District Context: Irvine Unified School District (1USD)
I. Locale:

Region: West

State: California

County: Orange

Irvine is located in Orange County some 37 miles southwest of Los Angeles. A
straight-line extrapolatim of 1980 census data yields 87.8% White, 1.5% Black,
1.8% Japanese, 2.0% Chinese, 3.3% Other Asian and Pad& Islander plus other
diverse groups. 22.8% of don is 'A between 25 and 34, and 16.93% is
between 35 and 44. in the i indicates that there will be a significant
decrease in the promtion of White persons.

2. Number of Students in District 20, 025

Over 100,000

50,000 - 100,000

25,000 - 50,000

X 5,000 - 25,000

Under 5,000

3. Number of schools/level:

_11. Elan (inclixling K)

MiddleMIS

High schools

Vocational

Alternative

Others

Note: Student enrollment in the IUSD increased at a rate of 2% per year until 1884,
and by 2.8% in the 1985-86. 6% of enrollment in 1986-87 were represented by
incoming new students.

7



4. LEP students in district 1973 (Based on 1991 Data B1CAL)

1.973 Total

99 Pre-School

Note: Only number of students in pogram was given. LEP student enrollment has

increased 27% per yea. Then weir 429 LEP students in 1980, 775 in 1983, and

1026 in 1986.

5. Personnel involved with Pre-sct ool LEP students:

Total

Pre-School

'leachers Adminisuaton Paraprofessional

4 1 5

Note: 100% time. The paraptofesskmals ccsisist of one special projects clerk and

four teacher assistants.

6. Minority languages represented among students in the district: Spanish, Vietnamese,

Chinese, Farsi, Japanese, Korean, Others.

7. Country of birth : United States, Mexico, Central America, South America Caribbean,

Others (reflected in the languap gimps above).

Note: Of tlk 44 sugless for whomdata on country of birth welt availabk, 50%

were born outside the United States, with no break-down of countries, reflected in

the data on language first learned" question.

8. SES level of students in the district: Upper to midede imam. This is largely a

professional, educated community.

The city of Irvine is located in a way high-cost area, and the income of tlw

residents fron the 1980 Census exceeds the national &yaw s*ti bantly. 23.6%

had an income $25,000 - $34,999and 24.8% had an =one $35,000 - $49,999.

9. Parental information (percent): insufficient data

Occupation: Laborers Skilled workers __Professional

Education: Less than ES 1I5 graduates -al...College grads

Income level: __Below poverty

Note: Another 28.3% of the residents completed 1-3 years of college. The level of the
education of the residenta of Irvine is very high.



Bilingual program:

Type: Preschool

Title VII funding: Yes. See #50

Mainobjecivc.Sce# 19 and #20

Description of: See # 19 aml #20

Student activities:

Student pommel service:

School impovanent activities:

Unary and media pogrom: Cotnputers are inzreasingly being introduced into

educatkmal activities

Athletics:

Commtmity relations:

Community characterisdcs: Refer to #1, #10, and #11

Program Features

Theoretical Framework

Recognizes the importance of early childhood education, with an approach incorporatMg

both Piagetian and Vygotskian approacks, and enhanced by mme recent stmlies and

practices. In addition, motivational, affecdve andphysical factors are considered as very

unponam to the learning pocess.

Goals and Objecdves:

The primary goal is to establish a successful early intervention program designed to prevent

school failure. The objectives are to provide "a carefully designed early childhood learning

environment in which they can be stimulated to achieve motor, sensorial, language,

affective and intellectual to achieve litetacy skills, acquire aseamd language

and pogress successfully in the Elementary school years."

Wormation on LEP Studena hi pmgram:

10. Number of LEP students in program:

.22_ Total
Pre-IC to IC+

Elementary

'HS/Middle School

HS

Vocational

Alternative

OtIcrs

9



11. Minority languages =resented in program:

Spanish 18.3%

Vietnamese 10.8%

Chinese 10.8%

Farsi 12.9%

Japanese 15.1%

Korean 14.0%

English 15.1%

Others 3.2%

Note: Although 15.1% of the population have English as its first lanpage, these
childwn are not partficient in English due ft) both parents conversmgin English as
their secxxxl language (cross-cultural marriages).

12. Countries a birth =resented in program:

Of the 44 students, 50% were bom in the United States. The first lanftuage is a
good indication of tlw country of birth, with the exception of those children.

13. SES level of students in program compared with district

Note: Data on community suggest that LEP students are from familial that are burly
Asian and Mak Eastern, well educated, middle class, business and pmfessional.
A law number difispank children come from families who live in relative
isolation fron the rest of the community.

Program Charaaeristics

14. Extensiveness of program:

District-wide program (Program serves several schools)_ School-wide program (All classes at a school contain LEP students in
ptogram)

Partial school program (A portion of the grades participate in the
Program)
Self-contained instruction (All instructkm is rovkkd in the classroom)

...2L Ungraded (Many age levels frequently in the same instructional setting)

Grackd (Students ci same age always in the same instructional setting)_ Pull-out instruction (LEP students receive same instnEtion outside the
classnx)m)

Other

3-5 year old, Grade level(sYwithin a school (include grade levels)

ill
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Oml Lanuage Observation Maria (SOIXIM) (2) Show an improvement in
tuts skills and tending Media= by a post-test median some that will

belairaPPercentile Ranks (PR) higher than the tamest median PR on tlw Test of
Basic Experience (MBE).

Social Studies

Goal: not stated y but similar to the tentage acquisition part In the
wogrstm, studies ate in - into the langusp insuuction and !elated
activities ate incoqxxated into daily routines.

Objective: Implicit in the program is the well-adjustness of die child in a name
classroom.

Arts
Goals1Zuageobjeaives:

Science

Goal: not stated explicidy but similar m the language acquisition pan. In die
PoVam, sat= is integrated km the language instruction and related activitks
are incorporated into the daily routines.

Objective: ,.lidt in the pogram objective is that child acquire common body
a science edge so as to he logy for entry into nouns' kinkrgarten

classroom.

_XL_ Music

Goal: not stated expliddy but similar to the language acquisition part. In the
progtam, music is integrated as part &daily activities.

Objective: Implicit in the ptogram objective is that child develops ability to
appreciate music

_X.,. An
Goal: not stated evlicitly but similar to the language acquisition part. In the

ptogram, an is integrated as put of daily activities

Objective: Implkit in the program objective is develoranent of the child's artistic
skills.

17 . Affective and developmental amts:

Motor Development

Goal: Provide purposeful activities to achieve requisite manual skills requited
for writing and reading, and more Woolly success in everyday life.

Objective: Average impnwement of 30% year in mcror development as
ineasuird by the Observation o. klist ((Xi) and class observation.

Senscrial Devekvment:

Goal: Promote sensorial development thrregh experiences that will provide
foundations for intellectual growth.

Objective: Average improvement of 30% per year in motor development as
measured by the Observation Clxxklist (0(1) and class observation.
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Levels of English Primly Siteltend Manstrearn
PrOciemy Langualle English English

Early ' ESL Music, Alt PE
Production Social indict Math

Science

Speech Reading ESL Music, Art, PE
Emergence Social Studies Science Mob

Intermediate Reading Mandate Music, Art, PE
Fluency English Rd* Math

Social Studies Science

Full Reading Music, Art, PE
Fliwncy Math

Science
Social Studies
Reading

20. Number of classes offered :

Total

Pre-K to K+

Elementary

ALS/Middle

HS

Vocational

Alternative:

Others

21. Types of classes offered:

Language Mode of delivery:
Whole languar:

ESL

LEP English

Social Studies

Mathematics

Science_ Reading

Music

Art
Business

Other

14



22. Materials used in curricuhtm:

...2L Special collection of probkms (e.g., practical math problems)

X Guides fa* teachers
1L Manuals for students (e.g., style manuals in writing)

_2(._ Special library collections

_X_ Other - extensive collection of bilingual maftrials, e.g. language materials are
in both the child's fast language and English.

Now: The unowit and quality of the materials are veryextensive by any standard. It
is not possiNe to list all of them in this protocol Refer to evaluation report for a
detailed

Student Characteristics and Performance

Student Characteristics:

23. Population of students from which selection is made: See note below

Math: The entire student body including LEP students
All LEP students

Writing: The entire student body including LEP students
All LEP students

Reading: The entire student body including LEP students
All LEP students

Speaking: The entire student body including LEP students
All LEP stucknts

Listening: The entire istu...sit body including LEP students
All LEP stuckwts

Social Studies:
The entire student body including LEP suxlents
All LEP students

Language Arts:
The entire Audent body including LEP students
AU LEP sodents

Science: The entire student body including LEP students
AU LEP students

Affective The entire student body including LEP students
AU LEP students

Note: The 99 students weiv self-selected by the parents. The children come from
seemingly stable home environments. Only 1 out of the 90 reporting is from
1-parent home. The mother stays home in 83.3% of the cases.

15



24. Selection methods and entry tequirements: see now below

Math: Rand= selection frm population

Selection by waehen andits administrator

Additional zequirements (e.g., 40% or lower in stand.tests)

Writing: Ratudom selection from peculation

Selection by teachers andicy adminisntor

Additional requirements (e.g., 40% or lower in stand.tests)

Reading: Random selection from population

Selection by teachers and/or administrator

Additional a:quite-meats (e.g., 40% or lower in stand.tests):

Speaking: Random selection from population

Selectim by teachers and/or administrator

Additional itquimments (e.g., 40% or lower in stand.tests)

Listening: Rancknn selection from population

Selection by teachers and/or administrator

Additional requirements (e.g., 40% or lower in stand.tests)

Social Studies:
Random sekction from population

Selection by teachers and/or administrator

Additional mquirements (e.g., 40% or lower in stand.tests)

Language Arts:

Science:

.1[!

a..MAR

Random selection frau population

Selection by teachers and/or administrator

Additional requirements (e.g., 40% or lower in stand.tests)

Random selection from population

Selectice by teachers and/or alministrator

Additional requirements (e.g., 40% or lower in stand.tests)

Affective: Random selection from population

Selection by teachers and/or administrator

Additional itquirements (e.g., 40% or lower in stand.tests)

Note: The program consists of 99 children of age 3, 4 or 5 in the Irvin Unified

School District with English language difficulties. Due the instability of the

room situation in a ctowded School District, the location of the program was

moved around resulting in the need of some of recruitment for participants.
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25. Ccotrol group for comparison: see note below

Math: Yes No

Writing: Yes No

Reading: Yes No

Speaking: Yes No

Listening: Yes No

Social Science YCS No

Language Arts: YeS No

Scienze: Yes No

Affective: Yes No

Note: This program uses the Gap Reduction Evaluation Model developed by RMC
Corpcsatum to evaluate bilingual This owe requires that lonouding
data be collected foe two groups: a treatman group and a mainstream
comparisoa group. The pal as to reduce the gap between these two groups as the
treatment progresses. Success is defitmd as that no gap exists between these two
groups at the end of the treatment. It pa-a periodic measurement of the
percentage cd the amount of the inidal gap winch has been closed as the treatment is
implemented and coninued over time.

Results on the Irvin program is available for the three years: 1987-88, 1988-89
and 1989-90.

Student Performance:

26. Length of supporting data:

Two years

_X Three or more years: 1987-88, 1988-89 and 1989-90.

27. Evaluation Effectiveness:

_X_ Comparative dam: mainstream group

Longitudinal data (e.g., TAP score of LEP students)

Objective standards (standardized tests or state tests)

_X Subjective standards (e.g. teacher evaluation)

Other (e.g., library request frequenxy)

28. Length of time in pmgram: three years

29. Educational outcomes: Test of Basic Experience (TORE) 2 from CTB/McGraw-Hill
was the measuring instrument. TOBE 2 is composed of four tests, orw subtest in
each of Um area of language, mathematics, science and social science. Each test
consists of 26 items, and is administtwed many with the student selecting the
pictorial response. According to manual, TOBE 2 is designed to "measuir the
differences in children's awareness of the world around them." It should be noted
that TORE 2 was designed for use with Idnclergarten students. Although the
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children in this study were younger, no otha approiriate instrument of comparable
quality was found. In addition, the test items in each area matched well with the
instructimal activities and objectives.

Gains in English proficiency

Gains in academic performance: The methodology is the gap 'eduction
mockl of RMC Ccapcsation, Le. outcome is jidged relative to the performance
of a criteria mainstream group of comparable stalents. The results is presented
in tabular form (N=33).

Statistics

Year

1988-89 1989-90

Language: Wan 52.03 67.00
SD 24.91 21.31

Math: Mean 54.33 72 25
SD 22.18 18.58

Science: Mean 53.85 72.67
SD 27.54 22.07

Social Science: Mean 47.15 70.00
SD 30.66 22.14

At the end of the first year, the project students exceeded slightly the average of
mainstream students (represented by 'Km tables) in language, mathematics and
scieme, and slightly.below the average in the area of social science. At the end of the
second year, tlx proyect students exceeded by a great deal the average of mainstream
students (represented by ncvm tables) in all fax =tent areas.

Longitudinal results on the TOBE subtests broken down by pimftry language
are of interest. However, it should be noted that the sample size is small in several
languages (N=2 or 3).

Language

Primary Statistics 88-89 89-90
Language

English: Mean 58.89 68.06
24.60 18.56
9 18

Spanish: Mean 87.00 63.15
15.13 27.43
3 13

Chinese: Mean 68.00 49.00
2.83 20.57
2 9

Japanese: Mean 44.42 67.40
21.59 13 .81
12 15

Math Science Social Science

88-89 89-90 88-89 89-90 88-89 89-90

60.78 73 .55 63.33 73 21 54.56 77.06
21.90 13 .02 24.25 19.60 26.16 17.41
9 20 9 19 9 18

82.00 62.39 87.33 69.75 88.00 65 .31
8.66 28.38 12.90 20.75 15.72 20.60
3 13 3 12 3 13

66.50 5022 7200. 60.67 77.50 58.50
6.36 25.15 4.24 22.58 3.54 23 .43
2 9 2 9 2 8

50.83 73 .64 55.33 67.20 43.75 64 .07
22.31 11.53 22.61 22.69 28.67 22.15
12 14 12 15 12 15

1 8



Farsi: Man 47.50 51.33 50.50 37.08 45.50 42.75 25.00 43.08
SD 10.61 23.31 4.95 14.04 20.51 24.93 33.94 22.76
N 2 12 2 12 2 12 2 12

Korean: Mean 32.00 40.00 36.00 5227 18.83 43.82 21.33 38.73
SD 20.27 17.27 14.71 16.0 17.82 16.51 17.55 17.93
N 6 11 6 11 6 11 6 11

Viet Wan 74.00 57.50 66.00 64.40
SD 16.84 16.47 8.72 16.76

10 10 10 10

It was noted that dw data hem dealt with two different samples with the 34 stAidents
from 1988-89 irwhuled in the 88 students in 89-90. The groups with large sample size
(English, Japanese and Korean) from 88-89 seem to have made excelknt growth. In
the 89-90 group, the best ',aft:ming group was the Vietnamese, followed by the
English, Japanese, Spanish, Farsi, Chinese and Korean.

30. Affective and developmental outconws:

No objective measures were used. The conclusion is based on the teachers' record
on the Cbservation Check List (O(L), which ircluded records of development of motor
skills and control of movement in activities involved in daily life and observations on
sensmial foundations for intelkctual t,. The subjects seemed to have
prospered in an envircoment which was .4 4-centered (e.g, fumitures and utilities
were scaled down to thair sin) aid fully individualized with a abundance of structured
and ccganized materials for explorsSon and instruction.

Instructional Features
31. Instructional strategies:

"Regular" classroom instruction (with no specialized instruction)

J. Team teaching (Two cc mom teschers/aids ait responsible for instruction in
thi same classroom)

Peer teaching (Older students with mme English proficiency work with
LEP students to provide uanslation)

Cooperative grcoping (Instrwtional activities require that students
cddaborate to prodoce a comnwn pmduct)

Individualized instruction (IEPs and other strategies are used to
individualize instruction kw students)

Language exPerlenee t. (Reading, writing, speaking, and listening
are taught interactively, uilding cm students' experiences as basis for
language learning experiences)

Small group instmtion (Students are grouped for instruction along with
varying cnteria which are inwt

Laboratory instruction (Students am provided variety of environment in a
single laboratory for learning skills and content. e.g., computer-assisted-
instruction)

Community resources (Resources from outside the school, including
volunteers, are tapped to provide instructional supprt)

Other
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Note: The instructkm is child-driven as the child sets the orrkar, the pace &vending csi
hisfiier interest Tim teaches role is to be encouraging awl to help the child to
transform himself/herself. This pogram is child-centered and fay individualimi.

32. Plan design:

Overseeing committees

...2L Staff development and activities for teachers (e.g., teaching strategies)

Relevance to other curriculum areas

Shared responsibilities (amcmg all segments: teachers, adm., etc)

Timeline for goals to be iwcomOished - three years of individualized instruction

33. Learning skills owl strategies: not ftpplicable

Metacognitive strategies

Critical thinking skills

Student-self evaluaticm

Test-taking strategies

Research skills

Note: The primary skill developed in this program is that of classification. Extensive
were used to imip the child to understand the concept ci a "variable" and

in pmmotirg =demanding of tlw interaction of variables and the critical ability of
classification.

Instructional personnel:

34. Training and suppm:

jr,_ Teachers are trained in language development techniques

Teachers hold state certification for teaching LEP students

Staff development is provided program staff in latest research and
methodologies

Staff development is regularly provided for mainstream teachers in language
development strategies

21. Teachers are pmvkled planning time during the school day

Instructimal aides (bilingual lAs assist teachers in the classroom)

Note: Extensive training MIS provided to the teachers with a preservice component and
an inservice component. The goal was to 'provide staff training which will
incre.ase staff capwities to effectively support LEP students in achieving all the
objectives." In the peservice component, the Project Director taught a number of
university level courses, and the inservice was provided in the internship course on
project implementatim The preservice courses concentrated on the use of
manipulattves in imdastanding mathematics, ikachieving literacy skills in language
acquisition, in establishing sensorial foundations for resoling and mathematics, in
promoting motor and cognitive development . This totaled MO hours. Twelve
university units were given by U.0 Irvine.
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Support Components

35. Staff characteristics:_ ESL or br 'lingual certificated

_IL Speaks larguage of LEP students

Continuing inservice training

36. Staff incentives:

Monetary compensation

Wmkkod compensation

Salary schedule inducement for graduate course

jr,_, University ardits or program certification

37. Student support

Bilingual counselces

Bilingual seattarks: one

38. Parental involvement: no information

Parent advisee), comnittee

Parents as volunteer

Evening ESL classes for parents

Teaclwr-parent confetence

Home visits by bilingual liaisons

Open house

Other

39. Community involvement: none

Social service agencies

Volunteer groups

Otlwr

40. Cturiculurn and instructional support:

Library materials

Media equipment (computer, video tapes, etc)

Note: Extensive materials were developed and organized in such a fashion to promote
in the child Es/her awareness of "criterial sensory characteristics such as size,
shape, textute, weight, height, length, pitch, loudness, duration, tone color,
intensity, hue, etc." The distinctiveness of these materials is their richness in
hel g the child to understand the concept of a "variable" and in promoting
understanding of the interaction of variables and the critical ability of classification.
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Mainstreaming and Integration:

41. Time required Ware =dents are mainstreamed into regular classmom: three years

42. Procedure and nwthods by which LEP students in Fogram axe integrated with
the student body: none. As a xeschool program these stucknts progress in a
normal fashion to kindergarten.

43. Follow-up achievement data on LEP students after leaving program: data ncg available
as the first group of students are just beginning to emdl in the mainstream
classroom.

44. Procedures by which LEP students add English reading prior to redesignating to FEP
status: none as pre-schoders, they naturally enroll in kindergarten..

45. Procedure/Criteria for redesignating from LEP to FEP status: none as pre-schoolers,
dr program was designed to become FEP over a period of three years.

Funding

46. Smute and history :

Funded by Tule VII

Supported by state and local funding - Irvine Unified School District_ Supported solely by state and local funding, but previously funded by Title V_ Supported by special state funding_ Supported by other federal funding

Collaboratively funded by two or mtre agencies or sources

47. Amount of funding:

Appmximately one tint of the cost is born by Tule VII while the Irvin Unified School
Disixict underwrites the other two thirds.

Year Title VII IUSD

1987-88 37.32% 62.68%
1988-89 33.80% 66.20%
1989-90 32.34% 67.66%

Only dollar amount was given for the 1989-90 school year, with $208,480 coming
from Title VII and $436,209 coming from 1USD with a student expenditutt of $6,512.
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METRO Center Site Descriptive Protocol

Nogales High School, Nogales, Arizona

March 1992

School District Context:
1 . Locale:

Region: Southwest

State: Arizona

County:

Located in a region of rapid growth on the border between the United States and

Mexico- 1990 Census show 22,000, an increase of almost 10,000 since 1980.

The sister city Nogales, Soma, Mexico has a population of over 250,000; a

growth of almost 100,000 since 1980.

2. Number of Stthients in District:

Over 100,000

50,000 - 100,000

25,000 - 50,000

5,000 - 25,000

Under 5,000

3. Number of schools/level:

Elem (including K)

Middle/MS

High schools

Vocational

Alternative

Others
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I

4 District enrollment

OE Total
E1em (including K)

IvriddIe/MS

ma High scktols
Vocational

lat Alternative
°them

5. District personnel:
Teachers Administrators Paraprofessional

Total

Elem (including K)

Middle/MS

1.01. High schools 88 3 9

Vocaticeal

Alternative 3 1 1

Othen

6. LEP students in district

Total

Elern (including K)

Middle/MS
filailigh schools: 40 - 45 % LEP_Vocational

Alternative:

Others

Note: percent of LEP students calculated from 4. & 6.

7. District personnel involved with LEP students: no data

Teachers Administratms Paraprofessioml

Total

Elem (including K)

Middle/MS

High schools

Vocaticeal

Alternative

Others

Note: Liclude percent of involvement (e.g., quarter time, 50%, etc): data not available
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Student Teacher Ratio = 27 to 1 in Nogales High given in report
A number of teachers must be part-time, because 1800 stmknts with 88 teachers
yields a STR of 20.5.

8. Minority languages represented among students in the district Spanish

5% Anglo (white) and 1% black, Asian, halian aml
The majority of the stuck= altering the school system (K-12) for the first time are
mcgiolingual Spanish speakers.

9. Country of birth : Data not available

Number of Students

United States

Mexico

Central America

South America

Caribbean

Others (reflected in the language groups above)

10. SES level of students in the district

31% of the families in Nogales have incomes below the poverty level.

cslaa: Information not given in the report

11. Puental information (percent):

Occupation: laborers skilled workers 9_professional
Large numbers are skilled workers.

Educatimi: __Jess than HS HS graduates 12 college grads
51% of the parents have completed 12 years or less of schooling

Income level: _31._ below poverty

12. Other pertinent infamatiai about the district

Standardized test achievement: X Below Approx. same Above
Consistently below the national norm in the basic :kills area.

Attendance rates: 97.5% (100 day report, 1990-91 school year)

Mobility rates: no data

Retention rate: 91%

Career (%):

About 15 Enter workfare right after graduation
Fewcr 1haz5 Joined armed forces
Over 75 Trade school, college or university

Honor program:
International Baccalaureate program for the academically gifted students



Student twos idcsi progALms:
VIP (Very important Apache) and Student of the Month

Enrichment programs (e.g., art and music): No data available

Bilingual program: extensive

Business: Typing for monolirioal Spanish speaker
Bilingual Secretarial Skills
ESL fit (3, 2 and 1 hour of English class respectively)
LEP English I, II, III

Spanish: Intn. Baccalaineate Eng HI and IV for the Spanish native Speakers
(AP)
Spanish Level I and II - emphasis on English objectives

Social Studies:
World History, American Histoty in Spanish for ESL Students
World History, American History in Spanish for LEP Stmlents

Mathematics: Pre-Algebra, Algebta I, Algebra - in Spanish for ESL Students

Science: Bioloip, I in Spanish fcr ESL students
LEP Biology for LEP smdents

Counseling: Two fully Bilingual Counselcrs

Library: Maeda purchased for monolingual Spanish speakers and LEP
smdents

Reading: Bilingual trading_specialisc offers 1 class on IBM Computer
Reading Lab for ESL students.

Student activities: $130,000 budget for coaches and club sponsored addendum at the
high school level; one part-time Assistant Athletic Director; clubs
such as the Fremli Club, Computer Club, Key aub, etc.

Student personnel service:

Four full time ccamselors, cxie school nurse, two part-time student
advocates and we full-time drug education instructor; career center
provides canter infomiation, guidance infomiation regarding
colleges, financial aid infonnation and computers for =dent use.

School improvement activities:

Professkmal days for teachers to mend workshops or visit other
schoolt4 continuing education thmugh college courses; inservice on
curriculum matters

Library and media Flagrant

$42,000 budget with over 35,000 volumes or more than 19 volumes
per studen audio-visual specialist



Athletics: no available data

Community relations: no data

Onninrunity chanicteristics:

Th major sources of emidoyments are tourism, export and import
tram and pavemment services. Strong cultural and religious
hickground in =murky, with the family unit an integral part of
the falNic. Comuninity pride is very high.

Program Features

Theoretical Framework Curriculum cksigixd so accommoclate all students.

Mission Statement "We bekve that all students are capable of learning Ed can be
successfuL We beliew that all students need the opportunity to succeed and to have the
opportunity to make cluices. We believe that all students can loam to be responsble,
learn self-respect and respect for others. We believe that all students are capable of
prthlem solvmg and have the ability to become leaders as well as followers.

We believe that teachers cause learning. We believe that teachers are a positive influence
in the lives of smcknts and can help them acquin: seN-confidence.

We believe that Nogales kfigh School can aid will provide a positive atmospkre for
learning that will enable every student to have a basic faudation of academic skills. We
believe that through a challaiging and diverse curriculum, Nogales }Ugh School will
provide equity to all students."

Goals and Objectives:

One of the major goals of the District is that standardized achievement test scores
forall students will be at or above grade level.

Information on LEP Students in program: 40-45% LEP in district

13. Number of LEP students in program: Insufficient data

Total

Pre-K to K+

Elementary

MS/Middle School

HS

Vocational

Alternative

Others

14. Minority languages represented in program: Presumed to be the same as
Question 8.
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15. Countrks of binh =presented in raugram: Reflected in *I

Progran Characteristia

16. Extensivems of program:

District-wide program (Program serves several schools)

Sciwol-wkle program (All classes at a school contain LEP =dents in
program): All grade levels m Nogales Ifigh School

Partial school program (A portice d' the grades participate in the program)

Self-contained instruction (All instruction is provided in the classroom)

Ungraded (Many age levels frequently in the same instructional setting)

Graded (Students of same age always in the same instructional setting)

Pull-out instruction (LEP snglents receive some instruction outside the
classroom)

Other

2:12 Grade level(s)/within a school (include grade levels)

17. How English language development is provided:

X ESL instruction (Formal ESL instruction is provided as a separate
instructional period)

English language development instructim

Sheltered English (English proficiency is developed using English as the
medium for providing comprehensibk ccunent area instruction)

Integrated English instruction (English development is integrated into
content instruction)

English immersion Creachers are fluent in students' native language(s), but
instruct only in English)

Computer support (Some English is taught using CAI): One class on IBM
Computer Reading LAB for ESL students

Individualized instruction (IEPs are developed for individual students vd
fotmulate the basis for developing English proficiency)

Special textbooks/instructional materials ate provided (for example, AGP
Holt Math program, Houghton Mifflin Series Reading Program, ELEPS)

- Literature based program

Other (please describe)
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18. Target content areas:

Math

Goals and objectives: Students will apply mathematical processes in avariety

of areas.
(1) Demonstrate at least ow year's growth as evicknced by standardized test

scores.
(2) Danonsuate the applicatice of mathematkAl pnacesses with at least 70%

accuracy.

Writing -

Goals and objectiVer All tandems wfil increase writing skills

(1) Improve writing skills through an increased emphasis on writing activities

across the cuniculum.
(2) Be able to use each of the four writing types (descriptive, expository,

narrative and persuasive) when appropriate.

Reatling

Goals and objectives: Sun:lents will increase reading abilities through

implementation dreading across the cuniculum.

(1) Increase standiudized test saxes by I gnde kvel
(2) Meet District mandated ruguirement of achieving

scores of 40% or higher.

II v0 year.
grade level or test

Speaking

Goals and objectives: Students will be able to communicate using English

with average fluency as compared to native English speakers.

(1) Encourage to speakEnglish daily during classroom activities.

(2) Encourage to speak English when engaged in non-academic, affective

activities with peers and teachers.

jr,.. Listening
Goals and objectives: Students will increase their formal or cognitive

listening skills

(1) Increasa TAP scores in all areas

Social Sulks - none

Goals and objectives:

Language Arts - none

Goals and objectives:

Science - none

Goals and objectives:



19. Affective areas:

Goals and objectives: Students will show positive participatice in the areas

of responsibility, motivation, tual self-concept.

(1) Responsibility - Attemi classes more frequently, come to class on time, come to
class pepared, and have respect for school property.
(2) Self-ccozept - Inaeue positive participatim in school programs and inaeased
participadon in club and athletics.
(3) Modvation - Will study and get involved mare

20. Salient and unique features (list tlw *awes that distinguish this program and contribute to

its uniqueness):

A large number of students air involved in this program with several of the key areas

required for effective learning addressed. In addition, thew is an affective component to

improve the trativation and self-concept of the students.

21. Trends and future agenda - erwrging themes:

The curriculum is designed to accommodate all students. It is expected that successful

components will be extended to dw entire student body. Learning fium the experience of

implementing the prennt program, improvement and modification of the program will be

cluTied out.

Curriculum Characteristics:

22. Number of classes offered : data not available

Total

Pre-K to IC+

Elementary

JI-IS/Middk

HS

Vocational

Alternative:

Otiwrs

23. Types of classes offered:

...2L Language - Mode of delivery: unknown
Whole language: AP Spanish

ESL : Increases from 9 to 37 in 3 years (increase of 400% since 1988).

LEP English

A., Social Studies
Mathematics

Science

_X_ Reading

X Business
Other
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24. Materials used in curriculum:

_IL Special collection of (e.g., practical math problems):
A criterbn b math quiz

..4X_ Guides for teachers
_X_ Manuals for students (e.g., style manuals in writing) : Style manuals in

research papers
pecial library collections : A bibliography & math materials: books, visuals

Other

Student Characteristics and Performance

Student Charactelittics:
Note: Far each program area - cognate and affective questions 26, 27, and 28 must be

answered separately because different approaches and selectiar methods are adopted by
the overseeing comminees.

25. Population of students frcm which selection is made:

Math The entire student body including LE? students

AU LEP students

Writing _X_ The entire stmlent body including LEP students

AU LEP suslents

Reading The entire student body including LEP students

_IL All LEP students

Speaking The entire student body including LEP students

_IL AU LEP students

Listening _X_ The entire student body including LEP students

AU LEP students

Affective _X_ The entire student body including LEP students

AU LEP students

26. Selection nrthods and entry requirements for participation in program:

Math _X_ Random selection from population : 100 from each class

JL Selection by teachers and/or administrator : entire school
population
Additional requirements (e.g., 40% or lower in stand.tests)

Writing L Random selection from population 200 students

Selection by teachers and/or administrator

Additional requirements (e.g., 40% or lower in stand.tests)
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Reading Random selection fran population

Sekctim by teachers andiar administratca.

...2L Additional requirements (e.g., 40% cr lower in stand.tests):
tome of 40% or lower on standardized tests, district reading
assessment, UT, home language

Speaking X Random seketimi from population

Selectim by teacksi and/or administrator

_X_ Additional requirements (e. ., 40% or lower in stand.tests):
10% of tlw LEP classes I" y selected from tiv English
classes.

Listening ...2L Random selection from population : representative cross-
section

Selection by teachers and/or administrator

Additional requirements (e.g., 40% cm- lower in stand.msts)

Affective _X_ Rand= selection fr= population
Selection by rachers andJor administrator

Additional requirements (e.g., 40% or lower in stand.tests)

27. Control group for comparism

Math Yes X No

Writing Yes X No

Reading Yes X No

Speaking _2(L., Yes No : Control gmup is 10% of regular English classes.

Listening Yes ..2L No
Affective Yes No

Student Performance:

28. Length of supporting data:

Two years

Three or more years

29. Evaluation Effectiveness:

Comparative data (e.g., with entire =dent body or control group) : lacking

Longkudinal data (e.g., TAP score of LEP students)

_IL Objective standards (standardized tests or state tests)

Subjective standards (e.g., teacher evaluation) : freqwntly used
Other (e.g., library request frequency) : lacking; used as a part of
reading evaluation.

Note: Varies in each sub-area of program.
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30. Length of dme in pmgram: Academic year

31. Educational outcomes: Data frau Nogales High attrwhed at the end of this repon.

Gains in academic pafcemance

Hatingazza 1TBS(TAP) scores; committee designed math quiz

Math: Saxes are provided by year 1985-91.
It indicates 9.1 months average growth in 1991.

liovairmwecl: Writ= essays by students; Teaclwrs' subjective report
Writing Steady declim in writing sample saws from 1987 to 1990.

titifear's Lo showed a modest `in n, nr. Data is
on a 10 sampling of 200 ts out of the

population. Conclusion of comminee is that objective of the
program has yet to be met.

licpEincgsztd: TAP scores; reading requirement for graduation; library
circulation recrnd; comparisca of reading =prehension score for student
body.

Reading: Scores are pmvided by year 1985-91.
LEP test scores are not Increasing. However, test scores for
entim student body is increasing (13.3 months average growth).
Moving into phase two which incarnates critical thinking skills
and other skills such as research skills.

jilgainugured: Teacha evaluation

Speaking: Data am provided by year 1988-91. See attached.

Houncasunt: TAP scores; teaches developed listening test

Listening: Scores are provided by yes: 1987-91(pending).
There is an indicatici of increase in overall scores. The average
score on teacher oo eloped test was 24.98 out of 40 in 1989 and
24.52 in 1990. This is considered as a sign of an improvement
due to an increase of larger number of LEP and ESL student
population. Teachers feh that the Spealdng and Listening
programs should be =him&

32. Affective outcomes:

Hczyiirogintd: Baseline data; 1TBS scores

Attends= rates: Increased by 2.9 % (94.6% in 1989-90 vs. 97.5%
in 1990-91)

Drop out rates: Decreased by 2% from 11% down to 9 %

Honor roll: 41 additional students in first semester of 1990
(250 students in first semester of 1989-90 vs. 291
students in first semester of 1990-91)

Graduation rates: Projected to increase from 328 in 1990 to 360 in
1991 for a net gain of 32. Pescentage flues of
graduation = 94.5 % (328 out of 347) in 1990
versus 97.3 % (360 out of 370) for an increase of
2.8 %.
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Instructional Features
33. Instructional strategies:

_AL "Regular" class:mu instructim (with no specialized instruction)

Team teaching (Two or mom teachers/aids am resporsible for instruction in
the same classroom)

. Peer teaching (Older students with mese English proficiency work with
LEP students to provide translation)

Cooperative grouping (Instrucdonal activities require that students
collaborate to produce a common product)

Individualized instruction (Ws and other strateees are used to
individualize instructicar for smdents)

Langua 8e exPerience ,. (Reading, writing, speaking, and listening
are aught interactively uilding on snxients' experkmces as basis for
languap learning experiences)

Small group instruction (Students am grouped for instruction along with
varying criteria which are instnunionally related)

Laboratory instruction (Sum:lents me provided variety of environment in a
single laboratmy for learning skills and content e.g., computex-assisted-
instructitm)

Community resources (Resources from outsick the school, including
volunteers, are tapped to provide instructicsud suppcst)

Other

34. Plan design:

Overseeing committees

..41L Staff development and activities for teachers (e.g., teaching strategies)

Relevance to °dm- curriculum areas

Shared responsibilities (among all segments: teachers, adm., etc)

_2(L. Tuneline fix goals to be accomplished

35. Learning skills and strategies:

Metacognitive strategies

Critical thinking skills

X Student-self evaluation

Test-taking strategies

Research skills

Instructional personnel:

36. Training alai support insufficient data

Teachers are trained in language development techniques

_IL Teachers hold state certification for eaching LEP students
Staff at NHS are encouraged to receive an ESL or Bilin certification.
Thirty-six out of 82 classroom teachers are bilingual or certified.
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Staff development is provided program staff in latest research and
medrocblopes

Staff developmtmt is regularly provided for mainstream teaciars in language
development strategies

Teachers are provitbd planning time during the school day

Instructitmal aides (bilingual liks assist teachers in tie clossrocen)

Remark: 'The Nogales Ifth School administratimi provide
for staff to improve their skills," including professional day,
school year and throughout the school year.

Support Components

37. Staff characteristics:

te

1

le opportunities
inservice before the

_X__ ESL or bilingual cestificated

Speaks language of LEP students: Fourty-two teachers speak Spanish.

Continuing inservice training
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steering =mime and operate for the duration of a task, until ccsiwkiicsi. They make
reconmiendaticas in areas identifftd by SCC, jth-alikes, sift staff, and others. Ulm tbe job-alike

they wpm recommended= fix change ft the steering committee and total school staff.
The site council (SCC) functions accading to state statute and district guidelines. It
proposes b.. - regarding the restructuring vision statement and other efforts associated with the
process. include an Elministratce, parents, classified staff, community akles, and
teachers.

Central Elementary school, through the process of restructuring been able to:

*identify new program; aid activities;
*develop a new instructiand model combining four alternativeprograms to meet students'
special weds;
*implemented an alternative extruided-year schedule;
eincluckd tift total staff in staff development days for inservice al curriculum, team
building, curricuhun managemenl, teachinf and learning styles, etc;
*gained experience in assessing lux1prioriming programs to maximize resources.

Program Context

11. Grade levels involved in the site: Pre-School and K-5

12. Ethnic Distribution:
(Based on data from School Profile, Area IV, April 1991)

1985-86 1986-87 1987-88 1988-89 1989-90 1990-91

Hisp. 30.4 26.1 27.2 3.3 37.5 43.5

Wh. 23.2 20.0 18.0 15.1 12.5 11.2

Af.Am. 19.3 21.4 21.0 18.5 22.0 17.8

Asian 1.1 1.1 1.4 2.2 2.3 1.8

Pa c.Is. 0.0 0.0 0.2 0.0 0.5 0.1

Fil. 1.6 1.2 0.7 0.7 0.0 0.5

IndoCh. 24.3 30.0 31.0 30.0 25.1 24.9

Nat.Am. 0.0 0.3 0.4 0.3 0.1 0.2

13. Total number of LEP students at the site. Out of a total 1104 students, 700 are
identified as limited English proficient. 23 differentlanguages axe repmsented at this school. 62%
of the students are limited-English proficient.

14. Minority languages represented at the site: 'Spanish, Filipino, Vietnamese, Hmong.

15. Foreign countries represented among students at the site: (Mexico, Central
Anzrica, Laos, Cambodia, Vietnam).

16. SES level of students at the site: This school has a 94% mobility rate in a
economically deprived community. 83% of the students ate latch-key children. 92% qualify for
fiee or reduced lunch and 91% of the families receive AFDC payments. Central is the second

rest school in the district According to the school level section ot proposal, saw children stay
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During the 1989-90 school year, 13 of the classes ftm the sheltered, transition, and regular
pogroms participated in the district's pilot reading .1 "1 Houghton Mifflin was selected by
terhibtrs, as it was felt that it best met their needs. was necessary kr the scluxi to °Main school
board permission to undertake this adopt!on, as it differed with the district ccunniittecs sekction
(which adoped anotha program). This is cridcal to txxlentand, in that, the who& staff
voluntarily assumed a larger respcosibility because district resources would tot be available.

In terms of the schnols thinking and cidlosophy in this area, they state that

In particular, we need to do a better job of eliminating "failate"in the early grades atol
providing kerning experiences that address a broad spectrum of learning styles and
abilities."

The following mokr improtement areas, which the school will concern itself with include:

Prhnary Grades - Many of the recent immigrants monism into the school, arrive with little to
no firmal educational experience, as well as being limited BOA pnaficknt. With this in mind,
the school is proposing to enforce a nongraded system, designed to give these Indents an
increased amount of time ut learn, inestimably, at their own pace. Issues involved inplanning this
program include the establishment ci criteria fa. success (aldlis to be kanzd), designing activities

to different student learning styles, and helping students adjust to a new admit awl the
environment.Within this strucnue, the staff is operating under an undergirding premise that

traditional acackmic cuniculum cunently in use is mn effective for many ct the itmer-city smdents.
It is believed that for all children to successfully meet state and district objectives, the regular
curriculum must be supplemented with alternative units (e.g., AIMS )

In this situation, students in the nongraded classroom cluster would be evaluated and placed in
each subject area group based on learning style, need, and learning experience.

Odor ateas to be &Nei inchKle the develwment of students' critical thinking skills and tlxir
ability to apply know -1 ge to new, meaningful situaticas.

Entry Level Class - Staff is investigating the possibility of establishing a short-term "entry
level class" fir immigrant students. Over a period of 1 - 2 weeb, students would spend time
being introduced to the educational opportunities and responsibilities at Central. Further, this
period of time would allow for a more accurate and reliable placement of many of the LEP
students. In this sense, it will function as a very short-term "welcome center."

Special Education - Central Elementary ixtrvices 45 learning handicapped and 60 gifted
students. To ensure that the weds of all students are being addressed, sioff has proposed that
gifted and learning handicapped students be integrated into the instructional program.

Parent Education/Preschool - Staff is platining (as part of the parenting program) a
preschool for four-year olds, who, presumably, will we day enter Central School. This will
provide antocornmity to develop students readiness skills and will lvlp promote effective
parenting Is.

Instructional Improvement - Through the schoolwide instnictional program, the staff has
been able to strengthen several pograms. First, instructional aides have received extensive
training in the reading pogrom; in the area of sldlls development, a writing and thinking program
has been implemented; teachers have received training in the wridng process through Writers'
Forum; a Family Math program has been implemented in Spanish and English Further, all
students participate in a Wednesday Revolution Program, which is a litesanne-based reading
program, as a motivation for students to read for pleasure.
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School-wirk program (All classes at school are involved in the restructuring process
which is desigmd to impact all students);

451,4 4 w4 (Sone of the classes are designed to accomodate stAxlents across several grade

le e.g., immigrant 'welcone" class; pimary grade class designed to prepare students

who have no had formal educational experience).

*Other (stucknts interact with one another, regardless of gender, ethnicity, dominant
language) at some given point in the insuuctional day.

20. Instructional Strategies Utilized:

Team teaching

Peer teaching

Cooperative Learning

Individualized Instruction

Language Experience approach

Small group Instruction

_X_. Laboratory Instruction

Community Resources

Other

21. Instructional Personnel: 37 teachers comprise the K-5 staff at Central Elementary
SchooL Of this, 10 classes are designated as Spanish, 1 English, 1 Vietnamese, 10 sheltered, 12
regular and 3 transition.

Itinerant teaching staff includes 1 speech therapist, 2 resource teachers, 1 resource specialist, 1
speech therapist (annex), 1 psychologist, I nurse, I outreach counselor, I adapted p.e. teacher, 1
district counselor, I district counselor, 1 media prep time teacher, 1 drama/music prep. time
teacher.

Classified staff consists of 1 clerk typist, 1 building services supervisor, 1 school clerk, 1
custodian, 1 LA. assigned to the counseling center, I general school secretary, 1 Health Aide, 4
general LA.s, 1 LA. assigned to tlw health office, 1 LA. assigned to the computer room, 1 I.A.
assigned to the resource specialist, 1 assigned to the computer room, I guidance aide, I clerk
typist, 1 school clerical assistant.

Staff Development

Staff at Central Elenwntary have been involved in cawing staff development Key themes
addressed during these meetings included wlx,1e language, writing " s, guidance/special
education referrals, portfolio assessment, student discipline, un classrooms, school
reconstruction planning, library reading program, testing program, holistic scoring for writing,
new reading adoptim, use of classroom aide, classroom organization for the new Spanish reading
program, teaching strategies (cooperative learning, partner work, reciprocal teaching), Math TIvir
Way, classroom math activities, use of math manual, use of math framework, to name a few.

7
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22. Community Involvement: Members (0 the school corrummity are involved in the site
based 4. I.: t process at Central Elementari. Mmeover, the sclxiol provides a parenting
program I family outreach. For example, to assist children and their families, the school joined
with 8 other schools in the Mkl-City arm Togetkr, they fund an outreach counselcr who works
with students and families most critically in need of counseling or assistance frcan carrminity
efforts. The project has resulted in men effective access to a network of conummity resmirees
which had been out of reach . Finally, the school has estabished a home/reading program where
library books are sent home to reinforce reading skills and motivate children to read at hcow, with
tick parents.

23. Student Performance

aStAII6D3 Read Written Mathematics Nerd Pesos

Yr Stag 86 87 89 90 86 87 SS 89 90 86 87 88 89 90 SEI i'l U3S

School

District

284

287

262

289

283

297

247

294

239

285

271

294

266

297

299

303

262

297

265

292

273

289

265

292

294

293

259

288

255

288

1.16

1 .95

49.1

21.3

Year At-Risk @ Retained@

1986-87 30.1 11.7
1987-88 22.3 8.6
1988-89
1989-90

Examining Performance

Central staff meet regularly to study and discuss problems and solutions toward improving
student achievement and test results. In addition to test scenes and teacher evaluation,
Central has 'astituted a schoolwide patfolio assessment program. A committee has
developed critesia for assessing the school-wide program. This may include portfolios,
checklists, report cards, and tests.

2 4 . Attendance

Enrollement Attendance Suspensions Transience

Year K-12 Pre-K Absences Nonapp Nonapp Actual Att. ADA Total Rate Mobility
Index

Percent
Stable

1985-86 641 8,205 1,959 23.88 92.89 98.30 49 7.64
1986-87 721 9,861 946 9.59 92.40 99.27 37 5.13 89.9 73.6
1987-88 838 10,553 2,635 24.97 92.83 98.21 27 3.22 78.9 73.4
1988-89 877 12,623 2,14:5 16.98 92.05 98.56 45 5.13 94.8 70.3
1989-90 948 0 12,798 1,447 11.31 92.08 99.10 60 6.10
1990-91 1,049

+Rates per 100 students enrolled

2 5 . Theoretical Framework of P am: The main feature that undergirds this
restructuring process is the belief that all children can kam and progress academically, regardless
of age, gender, ses, level of proficiency in English or primary language. The philosophy of the
school shows that:

8
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METRO Center Site Descriptive Protocol

The Sheltered English Approach: An Academic Excellence
Program

Glendale Untfied School District, Glendale. Cal(fornia

March 1992

School District Context:

1. Locale: Southwest

2. No. students in district: Over 100,00 50-100,000 25-50,000 X. 5-25,000

under 5,000

3. No./level of schools in district: ..2_Pre-K 1q K-6 K-8_1_7-8 or 9.. 3 9 or 10-12

Other: I continuation high school, development center for multi-handicapped smdents,

orthopedic unit for physically hamlicapped students

4. Total No. LEP students in the district: *

According to the 1989 Spring DatalBical Report #89-1 and Spring 1991 Data

Bical Report:

Total LEP for 1987 - 6,827
Total LEP for 1988 - 7,958
Total LEP for 1989 - 9,768
Tota 1 IEP for 190 - 11,402
Total LEP for 1991 - 12,583

District Ranking by Enrollment of LEP Students - (In County and District
Order)
NOTE: Gleni-kaz: School District ranks #9 with a total LEP enrollment of12,583 or

Spring 1.091 out of a total district enrollment of32,938(bared on Spring 1991 Data

Bical figures. LEP students comprise 49.4% ci the districtenrollment.

5. Percent of total student population who are LEP and Transition: 49.4%

The percentage of non-En , language backgmund students is now 49.4 % of the total

dist= emollment Eight e n ntary schools have gmater than the total district percent of

non-English language background students (LEP and FEP) at the school. Specifically, the

three exemplaiy sites have:

Edison-87% (New influx of Armenian as fastest growing pop,.but still heavily Sp.)

TOTAL LEP 1991 - 583.

Jefferson-TOTAL LEP 1991 = 508 70.8%(mid 70's mainly Anglo/then Hispanics moved

in/then Koreans moved in-(1984) Korean/by Spring '87 Korean influx began to

slow down/gmatest btudent pop.Spanish,Komn and Armenian student

1
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populatice is the fastest growing who began arriving at a seadily increasing pace
in Siring '88. Enrollment at this site is decreasing/ e.g last years enrollment was
880 awl it is down to 675 this year. This site is now a "mule?' school, e.g. it
sends chiktren to a 'Waiver" school. (How many children are sent?)

Mann-86.8%(Emollment - TOTAL LEP 1991 = 1,090)

The LEP a at each school site has inatased. Edison, Jefferson argl Mann
have been impacted !wavily with Hispanic duldren. Based on recent racial and

ethnic surveys, the surrouwiing comnsmities ate unikriping a chanfe due to the influx of
Asian and mil-East= mulaticsis. The students fiom the project stszs are representative of
a diverse linguistic bacicround. For cramp* them are between 1043 diffetent languages

at duve schools. The predominant 2- at tlw three sites are Spanish.

6. Minority languages represented among students in the district: Armenian,
Spanish, Korean, Tagalog, Arabic, Farsi, Vietnamese, Portuguese, Japanese, Thai,
Cantonese, Indonesian, UM* Hungarian, German, Italian, Romanian, Gujarati, Assyrian,
Ch;nese, French, Hindi, Ilocano, Malayam, Marathi, Shanghai, Swedish, Czech.

7. Foreign countries represented among students in the district: Reflected in Item 6
above. Generally, newly arrived immigrants from the Middle East, Asia, Central America,
Armenia, Viet Nam, Korea and the Philippines.

8. SES level of students in the district: Middle and lower income SES, depending on
the !ipc suident group. Fcr. e dm first wave or ilia ti :,i to this school district
(arriving m the late 70's awl early s) calm largely from a st.) class, educated
background. This is mainly true for early immigrants of Armenian and Asian backgrotmds.
This first wave of immigrants also tended to be educated and litenue in the native language.
However, the second wave (current) wave of immigrants come from a lower/worldng class
SES level. Time recent immigrants tend to come born a less educated/literate background
than their predecesscrs. While this is particularly true for the recent influx of Latino/Hispanic
immigrant students I am told that this is the case for recent Armenian immigrants as well.

Acoxdingly, the LEP population in the project schools, reflects the following:

newly arrived immi flora the Middle East, Asia and Central and South America
a wift lunge of s, ncy in Ll, frOM non-proficient to complete literacy
basically refltwt socio-economic levels

Specific SES BreakdDwn for SEA Site's:

Studcms_4& blumhalAminomal'art PactututatLirElacuma

Edison - 279 238 86%
Jefferson 333 160 47%
Mann 450 313 70%

9. Other pertinent information about the district: Entire school district is impacted with
large numbers of LEP students. 8 of 19 elementary schools, for example, range from
68 - 87 % LEP. Other schools in the district have Transitional Bilingual Education programs,
e.g. Spanish/English TBE and Armenian/English TBE.



Program Context

10. .Grade levels involved in exemplary instructional program: 4, 5, 6 in 3 schools

11. Total No. LEP studenti in the exemplary program:

grade Land
4 5 6 Total

Elem Sell 1 69 69 66 204
Elem Sch 2 40 51 36 127
Elem Sch 3 93 106 76 275

Total 202 226 178 606

12. Minority languages represented in the site: Predominantly Spanish, Armenian, and
Korean, but approximately nineteen languages are represented altogether(e.g. Tagalog,
Arabic, Farsi, Vietnamese, Portuguese, Japanese, Thai, Cantonese, Indonesian, Urdu,
Hungarian, German, Italian, Romanian, Gujarati, Assyrian, Chinese, French, Hindi,
Ilocano, Malayam, Marathi, Shanghai, Swedish, Czech).

13. Foreign countries represented among students in the Ate: Middle East, Asia,
Central and South America, Armenia, Mexico, Korea, PhilOpines, Arabia, Vietnam,
Portugal, Japan, Thailand, China, Indonesia, Hungary, Germany, Italy, Romania, India,
France, India, Sweden, Czechoslovakia.

14. SES level of students in the exempleyy program:: (for participating 4:11, 5th and 6th
graders)

NOTE: See Item 8 for a breakdown of smdents SES in the SA1P.

Elem Sch 1: 86% from low-income homes
Elem Sch 2: 47% from low-income haws
Elem Sch 3: 70% from low-income homes

15. General description of the Exemplary Program:

Sheltered English Approach (SEA/SAIP) is the only program provided for LEP students
X There is both a bilingual instructional prop.= and a SEA provided as . ns for LEP

students/NOTE: At one of the sites (Horace Mann), them is a bilingual panish/English
TBE program in place, mainly grades 1-3. However, ME Spanish education may be
provided through grade five on an "as needed" basis. Further, these is a first grade (and
in its' first year) Armenian bilingual s- in in place at Mann Elementary School.
Edison Elementary School offers a E .st to its' Spanish LEP students, grades K-
6. However, most TBE students are .4f1 . trn in the early grades, as it is timught that
most of the students will transition at the end ci the third grade. The Jeffersca SEA also
offers a 'IBE program at least through the third grade, with dm TBE being offered to
older students as otecktd. Of particular importance is the nodcm that at several of the sites

observed SEA only classrooms as well as designated TBE classrooms that function as
such in the a.m. and then function as SEAs in the p.m. during social studies and science
instruction. This particular phenomenon was observed at the Jefferson and Edison .

X Thew is also a bilingual instructional program, but it is (for the most part) not for the
native language groups provided for m the exemplary pmgramfm some instances this is a
true statement For example, at the Horace Mann site, a Spanish/English and

3
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Armenian/English bilingual pogram is . .. . available to pimary grade giants.
However, Spanish and Amenian , 1. g LEN in gratin 4-6 (at the same school) are
invcdved in the y those older students that were not partkipants (as

graders )in TBE
X exemplary program is a medial program for students exiting from a TBE into

mainstrearn classroom (While the exemlary program may functicsi in this manner, it
serves a variety of students ranging faun non to limited to transitional proficiency)

X In additim to the exemplary site, instructior in content areas also is provickd bilingually
and in the native languageThis is a true statement and I will provkle several examples
fir each of the sites.

NOTE: The Glendale program is muld-ftmctional, serving a variety of students, with
different languages, cultures and academic needs.

Edison Elementary School

For example, in one classroom that provides instruction to Spanish speaking LEF
students as well as other language groups, Spanish speaking LEP students are sent to
anwher room in tk a.m. for S II' remling, while tlw classroom teacher conducts
sheltered En reading arx1 page arts in the haneroom. When the Spanish
speaking :#* s =um back to their homeroom, all studomits receive sheltered (SAW)
instruction in the social studies aid science. This particular teacher uses tlw native
language ci the Spanish speaking LEP students for comprehension checks during SAT
instruction.

In another, the teacher (Grade 4) wixo teaches the sheltered "transitional" class. This
teacher works with all of the suxients as students for science and social studies.
However, as the teacher translated a particular lesson for a small group of Spanish
speaking LEPs. much beyond (I use tlz wad just a couple of sentences to serve,
say, as a compre .01 son check. Along with teaching the content mess and transitional
reading, this particular teacher also provides Spanish reading instruction to the small
group of Spanish speaking LEFs.

Fourth grade teacher six condirted a social studies lesson dealing with the Spanish
coming to the New World. There was a cross-section of LEP students in this particular
classroom. After the teacher briefly introduced the lesson by asking questions like,
"Who lived home before any of the explorers?" and "How do you think tlw Indians felt
when the saw tlw Spanith men (explorers) on tlxtir horses?, she quickly dispersed a
small group of Arnrnian LEP students to another location of the room, where they
continued to have the remainder of the lesson "translated" into Armenian, by an
insmxtional aide.

Jefferson Elementary School

At this particular site, I observed a fourth grade teacher as she worked with suidents in
cooperative groups. The teacher nxwed around (continuously) from group to group,
asking questions about the cord= of how die Indians fixed/prepared warns (for eating).
Hence, she was discussing sequencing within the lesson. The students called out
answers verbally, and while this was going on, students were also working in their
groups, csdezing a set of sentence strips with the %acorn" steps written out on them. As
the chien worked on this activity, this teacher called out (spontaneously) explanations
of the activity in Armenian and then quickly shifted back to English.

In another classroom, I observed as a program teacher taught a lesson on the Vikings.
The students were working in small cooperative groups. I noted as the teacher provided
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This is a program designed for LEP students at grades 4, 5, and 6 that provides instruction
in science, social studks, and health in a SkItered English environment
All teal= at grades 4, 5, and 6 in the three project schools participate. In addition, at each
school there are 2 Classroom Assistants and an ESL Specialist who articulates program
compcoents and activitks.

The _1 in operates in a context which provides TBE pmgrams for LEP Students whose
fint P guage is either Spanish cw Atmenian, but no for those who speak one of the 17 otlwr
minority languages. The SAIP is for both (1) LEP students for whom no TBE exists, and
(2) LEP stikknts who air ready to exit a TBE but who are not yet functionally proficient in
all-English instructions( situation. For this latter gimp, the SAIP provides a "twidgen
between die TBE and mainstream, English-only instruction.

16. Funding history:

X Cuntntly funded as SAIP by lltle VII N01E: 1989-1990 academic year marks the fifth
and finW year (title 7 funding for tbe Glemlale SAIP. The Sheltered English Approach
Academic Excellence Awani (also funded by Tule 7) will continue thump 1992; the
mcmeys far this project will be used primarily for dissemination of matenals and training
at a nationl level; however, more teachers in the Glendale School District will teceive
some training in the Sheltered English Approach, under dw auspices of the Academic
Excellence Award.

X Supported by state and local funding - Some of dm site Priicipals will utilize moneys
from their respective school budgets, in order to continue impkmentatice of the SEA
Program.
Supported sokly by state and local funding, but reviously funded by Title VII
Supported by special state funding

by other fedesal funding
'f4.Co . vely funded by two cc more agencks or sauces

The school district has been the tecipieat of Title VII TBE grants in the past. All three
schools in the curtent program have participated in these.

The Glendale School District has held these Title VII Grants in the past:

*1985 - 1988 Parent Literacy Program
*1985- 1988 Sheltered English Program - Transitional Bilingual Education Grant (3

elementary schools--Edison, Jefferson and Mann).
*1988-1989 - Continuation Grant
1985 - 1988 Title VII Preschool Project (served Spanish speaking pre-school children at

Columbus School)
*1988 - 1989 Continuation Grant (includes Armenian students as well as Spanish

speaking)
*1982 - 1984 Title VII High School (10-12) Armenian, Korean and Spanish Bilingual

Program at 2 schools.

This project is furvied as a Transitional Bilingual Education program by Title VII, but the
program functions as a SAIP, desigrwd to meet the weds of a diverse group of LEP
students. The SEA (Sheltered English Approach) project provides a transitional program for
Spanish and Armenian spealdng LEP students exiting from a THE. For other-language LEP
students, it is the only English language development program available for content area
instruction, as well as day ESL instruction to promote English language development.

Tlw program began in the fall of 1985 and was designed to provide sheltered-English
instruction in science, social studies, and health to LEP 4th, 5th, and 6th graders. This
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Instructional Ai: le. They work in English focusing co English language development
sldlls, with the Resolute Specialist utilizing a conthinatint ci language
reading readiness techniques. (Remember, Spanish speaking NEPs would most likely
receive Spanish reading instructice frau an apprwriate teacher et instructicmal aide).

Year Two

Ott= LIEP students receive their reading insnuction in the classroom, and this is
dvartmentalized, so some :admits will move to another class for trading and then return
to their homeroom. These gm:lents receive **reading instnuton in and also
receive ESL insuucticm. The Transitional students (Level 5-6 of the Idea .= ) may consist
of either a group of Spanish speaken wixt are tab= into transition more "easily" than their
Armenian catntants, as the Spanish alphabet is the same as the English ant these
Spanish speakers m the transitional pm* are grouped together. Armenian "transitional"
suuk.nts are placed in another prop for reading instructim and receive lots of cal
language development from a teacher and instructional akk, The stress is on the building
of vocabulay, oral language, through kits el language experience activities, since the
stucknts are kaming a "new alphabet" --in a sense, the focus is on building the Basic
huerp. donal Communication Skills (BICS) of these children, or survival (and eventually)
"com rsational" English, so that students can then be introdixed to the Roman alphabet
and English literacy.

Year Three

Usually, during a students third year in the fo..,-oolwide reading program, a student is
introduced to the Basal Reackr phase of the program. This serves as a formal introduction
to basal reading but is still canal:lord a transitional phase for these so:lents.

18. How students are served:

X District-wide program (Program serves several schools)
X School-wide program (All classes at a school =gain LEP students in pmgram)

NOTE: Based upon interviews with key personnel and project staff, as well as through
observation, I am led to believe that the school wide languap arts program would
qualify as an indicator that all saxlents in a given schaol site, will in so= way interact
with one another through tlw course of a day, whether it is through the schoolwide
language arts pogram or through sheltered activities and heterogeneous gamping.

X Partial school program (A portico of the grades participate in the program)
X Self-contained instruction (All instruction is provided in the classroom)

NOTE: In sane cases this is mr.., especially whete bilingual teachers and instructional
aides are utilized to provide shel=W as well as primary language instructionin other
cases, teachers 406' 1$11 talize the students fix instruction in reading and language arts,
depending on the . of instruction, level of English language proficiency,
academic need. However, fix the most part, during SAIP instruction (social studies
and science) this period is "self-contained."

X Ungraded (Many age levels in the same instructional setting)-Yes, the Sheltered
En Approach (SEA) utilizes an ungraded, heterogeneous grouping approach to

el s the needs of its' student population. Ungraded in terms of gmuping students
appropriately based on sins development, (and this is Ow case in the schoolwide
language arts program, which is not part of the SA1P, but 1 believe, works "in concert"
with the SAIP and adds to its overall effectivenns.

X Graded (Students of same age in same instructional setting)
NOTE: While students ate placed in their appopriate grade/age level as their
"homeroom" assignment, they may be regrouped for schoolwrde language arts and/or
sheltered English instruction.
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X Pull-out istructimi (LEP stidents receive some instruction outsick tim classroom)
Yes, in some cases Nmi-English Profizient sMdtmts are pulled out of the classroom to
work with the Resource Spedtdist cm Survival English Skills befirrz they can be
expected, to successfully functkin in a &Imbued envinminat. The wxlerlying theme

here is that for a studax to functkiii in a slaltated envhmmxst, silie must have so=
basic English survival skills. Further, some stixlents move to other classes during the

schoolwide Ian arts Foram so that they way be grouped appropriately and smie
students (- those receiving LI instriction hi reading and language arts, nanwly

Spanish or n ) may leave their hoineromn for Li instructico in tlw languap
arts.

Targeted LEP trans:him students receive daily support in trading, vocabulary and
concept development in dm social studies and science content areas. inchxles
tutorial sessions proviLkd by two trainedbilingual instnictional aides at each school; special

less nsinc1udingcooperatvelea1fllflgShClttd _ hands-on activitieg And,
as neces.sazy, .ftUb and explanations in Li. All vides are .411.t to the specific

lessons in school &strict textbooks for each grade level. Ccmimucial materials used include

tapes and 14? II video cassems, globes, transparencies aixi supplementary workbooks.
Picture files deve through the project and keyed to specific social studies and science
concepts are used extensively.
Math is taught in L2, as are P.E, art, and music.

19. How English language development (ELD) is provided:

ESL instruction (Formal ESL instniction is provided as a separate instructional
period)
NOTE: Yes, this is especially true for Non-English Limited Proficient students who
require special Survival English Instruction on a daily basis. This usually occurs on a
pull-out basis, with the Resource Specialist and in some cases with the assistance of an
mstructional aide.

X Sheltered English (English proficiency is develcved by using English as te
medium for providing comprehensible content aira instruction) ca- content based second
language learning.

X Integrated English instruction (English development is integrated into content
instruction)
NOTE: Yes, students receive integrated content area instruction. e.g. language arts
skills and activities are integrated into the slwitered English teaching of science, social
studies and healh. Tlw =tent areas of ESL., Social Snidies, Science, Writing in the
Content Area and Literature have also shown sinxig evidence of utilization of the
Sheltered English Approach into daily class insmiction. This extension of the SEA into
the other content areas is important to note, in thatLt has ban observed I t in all of the
exemplaly classrooms I have visited, and, as you will recall, the SAIF' grant calls for
sheltered English only within the SciencelSocial Science content areas.
English inumrsion (Teachers are fluent in stixlents' native language(s), but instnict
only in English)
Computer support (Eneish is taught using computer assisted instruction)
Individualized instruction (TEPs are devel " for individual students and
fonnulate the basis for ckveloping English )

Sheltered English is used in the program. This is described as an approach to teaching ESL
which uses English as the medium for providing content area insttuction while emphasizing
development of LEP students' language skills. Principles operating are:

focus on mining, not form
simplified or caretaker speech

9
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ccmzolled vocabulary
use ofdemonstrations, experiments, and hands-on materials

The program builds on a research base (Le., Savitt, 1985; Krashen, 1985; Parker, 1985;

Guzman, 1986; Cumulus, 1981, 1984). Principles of second language acquisition theory

co which inamzion is based itrIxle:

Natural Language Approach: ESL instruction which systematically teaches students

English thnxigh wtivities focusing cm listening, spealdng, reading, and writing

Cooperative Learning: a series of teaching strategies in which students work in groups

for problem solving situation

Language Experience: language and reading activities produced through students'

experiences with the cogent being taught

Sheltered Methodology: approaches to teaching ESL which use English as the medium

of instmction and act as a bridge fnxn ESL to academic mainstream instruction

Sheltered Science: sheltered methodology used to provide instruction in science

Sheltered Social Studies: sheltered methodology used to provick instruction in social

studies

20. Instructional strategies utilized:

X Team teaching (Two or more teachers are responsible for instruction in the same

classroom)
NOTE: Teachers wok cooperatively during schoolwia 1anguage arts and sheltered

English instruction, as tiwy often trade students and sem as sending and receiving

teachers. You might want to call this "sclwolwide teaming", "coopesative teaming",

"schoolwide cooperative teaming", etc.
X Peer teaching (Older students with more English proficiency work with LEP students

to provide translation)
N This is an absolutely true statement Students are placed in heterogeneous

groups for sheltered English instruction, and students (though txx necessarily "older")

with mote English language proficiemy, serve as translams and "sharers" of infonnatior

and knowledge to the specific beaming situation. This happens as a result of the structure

of the classroom lessonienvinmment, e.g. cooperative gmuping, Iwterogeneous
grouping, Much of this peer-teaching/student/student interaction occurs quite informally

and spontaneously.
X Cooperative learning (Instructional activities require that students collaborate to

a conmur product)
dividualized instruction (IEPs and other strategies are used to individualize

instruction for students)
X Language experience approach (Reading, writin*, speaking, listening are taught

interactively building on students' experiences as basis for language learning experiences)

X Small group instruction (Students are grouped for instruction along varying criteria

which are instructionally related)
NOTE: Yes, stwlents are grouped in a variety of ways, deperding on the lesson, type of

lesson and specific task to be cmpleted. For example, smlents may be placed in small

cooperative groups for a shelteredEnglish science lesson. Studems may be placed

heterogeneously, by linguistic caupetence as well as kvel of skill (needs/strength) in

onier to allow for student/student interaction during cooperative group task
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staff is biling41 in the target languages, numbers are increasing each year. Support
personnel sermes are paid for by Chapter 1, School hopmvement, GATE and Educational
Impact Aid.

ESL Specialists (Resource Specialists) have these additional responsibilities which suppat
implementation of the Slritered English Project:

Provide articulation between ESL program and sheltemd content program

Participation in famatice of heterogeneous classrooms by woviding
placement infamation

Provide ckmarstration lessons in Foject classrooms along with pro,*ct
supervisor and mentor teachen

Help coordinate distribution of materials

22. Community involvement

X Parent advisory canmittee
Parents as volunteers
Evening ESL classes offered to parents
Home visits made by bilingual community liaisons

X Open house for parents to leam about frogram (NOTE: At the beginning of each school
year, parents receive a letta fran each school explaining the sheltered prop= and
provide parents with the oppatanity to visit the school and sheltered English classrooms,
at which time any questices may be answered.

Student performance:

23. Evidence of exceptional LEP student performance in:

The project has achieved overall high achievement in oral language skills, reading, and
language expression. Based on three years of standardized testing, students have shown
exceptional achievement progress as evidenced by post-test grade equivalents. Claims of
effectiveness are directly related to the stated goals and objectives of the project.

2( Relative gains in English proficiency
How measured:

Summary for 3 years: Objective of the project far this goal was met by Year 3, both
overall and at each grade level.

1. .1985-56: Language Assessment Scales a.,AS) result: Growth was large, substantial,
and statistically signiftcam (see Table I in Appendix).

2. 1986-87: Oral English Language Skills Mastery results: Growth for all grade levels
was large, substantial, and statistically significant (see Table LI in the Appendix).

3 1986-KIDEAPlacemotLeyejs Tesultg: Growth was large, substantial, and
statistically significant (see Table HI in Appendix).

X Gains in academic perfonmance

12
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How measured:

1. Raging: Califmnia Achievement Test (CAT) scores for 3 rars (1985-88) reveal that

LEP sulents in the project did well compared with a II I MUM afIL.EP/FEP

stutknts at a large sclmol in the district known for -0 -it Students in both

groups were similar in socioeccmomic status, type school setting, and LEP coding

categoric&

1985-86: LEP students perforated significantly better than the comparison group
(see Table IV in Appendix).

1986-87: LEP students showed substantial and statistically a cant reading
achievement compared with the abort group (see Table V in Appendix).

1987-88: Overall gains were substantial, and the comparison group's gains were
considerably lower (see Table VI in the Appendix).

2. Writscazgaskis CAT scores also woe used for the three years. For the first

year (1985-86), only scores for the treatment grcap were used. For the other two

years, however, procedures to the reading results were used to obtain a comparison
sample. Results were:

1985-86: Scats for LEP students in the progam war compared with national
norms aid found to represent lar ge gains when comparing English-mly students
with children who started out with low English proficiency (see Table v11 in the
Appendix).

1986-87: Gains were statistically significantly bigher than that for the comparison
group of similar distrkt FEP/LEP students (see Tabk Val in the Appendix).

1987-88: Gains were statistically significantly hie= than that kr the comparison
group of similar district FEP/LEP stvdents (see Table IX in tlw Appendix).

Gale Year Ye # Reading
Scale
Score

Reading
Percentile/

Rank

Math
Scaled
Sem

Math
Percentile/

Rank
LEP tile

Edison Elan 3 89-90 89 67 246 26 249 20 70 97

Edison Elem 6 89-90 89 81 249 38 258 37 64 99
Jefferson Ele 3 89-90 89 33 262 39 262 29 69 97

Jefferson Ele 6 89-90 89 66 240 29 272 52 61 99

Mann Elem 3 89-90 89 44 265 41 256 24 82 99

Mann Elem 6 89-90 89 80 235 26 262 41 72 99

24. Attendance:

1 3
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25. Other:

Narrative Description:

SEA RATIONALE

It was felt that while die transitional bilingual educgion pmgrams fir the Spanish
and Armenian speaking LEP sukats was providing appropriate assistance, other students
,particularly those other than Spanish cm. Armenian, e.g. students speaking
"excnic" languages, a prqvani to provkk assigance and faxess to the cow
curriculum, since these exotic languages were not cifered Finlay language instructim,
due to sismtage of TBE teachers and materials, etc. Further, it was felt that once LEP
students entered the crucial snip of "transition" (e.g. glding English readin and in the
case of some Spanish and Armenian spealdng LEP students, Li to L2
reading instnction), the vast majority of students "in transitkin" were nei receiving
ackquate instruction nor achieving at a significant rate. Traditionally, the 4-6 students atthe
three project schools have =Mined large numbers a students in transition. While it was
felt that it was less difficult to provide ingructicm to snx --its in say &flier language
instruction, or only basic beginning English laqguage instruction, the
that the students "m-transitial" who were moving toward becoming totally functional in
English, required mon focused attention,

In summary, while it was felt that (prior to SEA) the district had provided LEP students
with basic communicative sMsstudents still needed services to acquite academic
language pioficiency skills to enable them to achieve success in school, e.g. emphasis on
the development of CALP, cognitive academic learning proficiency as opposed to only the
development of B1CS, basic interpersonal annmunicative skills. Herme, thepresent

or Sheltend English Appoach allows LEP students to acquire English language
ricy through basic communicative skills acackmic language skills.

26. Theoretical framework of Exemplary Program:

The Sheltered English Approach (SEA) Program is designed to serve dr needs of Limited
English Proficient Students grades 4-6. This program is described as a "Transitional
Bilingual Education" program and has achieved academic excellence for LEP students by
developing a "Sheltered English Approach" (SAW) which includes:

a. in-depth training for project staff
b. modified curriculum for classroom use in social stodies and science
c. heterogeneous classroom instruction

The working definition far shelteied English is an approach to teaching ESL which uses
English as a medium for providing comprehensible content area insuuction. The SEA was
developed to address the needs of a linguistically, culturally and socially diverse student
population.

IEERAGO G ICA L FOVNDATIQN

The underlying theoretical framework for the SEA builds upon the research of &ashen
(1985) which states that:

language is learned when delivered as "comprehensible input "comprehensible input"
must contain language or vocabulary already known to a student

14
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TRAINING

=duct needs assessnwnt co staff development needs
secuxe and schedule selected authorities for training teachers
a staff development calendar u) include sheltexed strategies, cooperative learning and
integrated cuniculum strateees
teacher training before implementation of the program

APPENDIX

OVERRIDING GLENDALE SITE THEMES

I believe that the following themes lend to the exempla)), nature of the Glendale
SHELTERED ENGLISH APPROACH PROGRAM:

Heterogeneous grouping of students within the SEA e.g. EOILEPIFEP students are grouped
together for content area instruction.

Strong staff development program is in place.

SEA program is being replicated at a national level, through as it is a recipient of the
"Academic Excellence Award."

The SEA instructional program (Sheltered English Approach) has had a "filtering down"
effect into the other curricular areas of math, language arts and has thus "extended beyond"
the content areas of social studies and science.

This SEA is both "multidimensional" and "multifitnctionar in that it serves not only as
variety of students, but it also serves Afferent needs of the students, e.g. for some students,
it is a "medial" or "bridge" or "transitional" program (these students have had Ll literacy
instruction in a TEE classroom) and for others, it is th only specialized program for content
instruction utilizing special English language devel.opment techniques and strategies and
curriculum.

Strong and on-going evidence of respect and acceptance for all students and their various
native languages, cultures.

Creative and innovative practices designed to meet the needs of all of the students
participating in the SAIP, e.g. sheltered instruction, heterogeneous grouping, collaborative
and cooperative task accomplishment, schoolwide language arts program and scheduling
(non-SAIP specific), utilization of students to serve as Li interpreters for
contenticomprehensible input.

Curriculum is augmented and mod4fied, the process is in place and products are available for
teachers to use.

19
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METRO Center Site Descriptive Protocol

Irvine Un(fied School District, Sheltered English Program at the
Secondary Schools

March 1992

School District Context:

1. Locale: Southwest

2. No. students in the district: Over 100,00 50-100,000 25-50,000 X 5-25,000

under 5,000

3. Noilevel of schools in the district: _Pre-K LI K-6 1. 6-81 7-8 or 9 4_9 -12

4. Total No. LEP students in the district: Based on DatalBical Report

Total LEP Enrollment/1987 - 1044
Total LEP Enrollment11988 - 1470
Total LEP Enrollment/1989 - 1564
Total LEP Enrollment/1990 - 1607
Total LEP Enrollment 1991 - 1973

5. Percent of total student population in the district who are LEP: 8%lbased on Spring

1989 figures, total LEP enrollment was 1564 out cf a total school enrolhnent of 19,931, based on Fall

1988 figures.

6. Minority languages represented among students in the district: as follows for 1989:

Korean, Japanese, Spanish, Mandarin, Farsi, Vietnamese, Taiwanese, Cantonese, Hebrew, Filipino,

Hindi, Turkish, Cambodian, Portuguese, Other.

7. Foreign countries represented among students in the district: see program context,

question 13.

S. SES level of students in the district: well-educated, middle-class, business and professional.

Income in the district exceeds the national average (1980 Census), and the cost of housing is high

relative to the national average. Of the adults, 44.7% completed 4 or more yews of college, and

28.3% completed from 1 to 3 years of college.
The Japanese students come frmn professional type family backgrounds. The tu-ofessionals are heir

usually for a five year perkxl, to receive training, deliver mining at local corporate agencies. Further,

995 of the Japarmse students attend Saturday school, which us run bythe local Japanese business

association. These Saturday schocds are staffed by Japanese nationalists, and the Japanese students

receive native language maintenance instruction. Japanese families build their social lives around

these types of activities. Further, Japanese businessmen send their children to American schools for

the sole purpose of learning and becoming literate in English.

As for Chinese students, they tend to come from entrepreneurial type of family backgrounds. Their

fimrilies come to America to stay. Family businesses may include pharmaceuticals, clothing,

manufacturers and restaurants.

3/31/923:45 PM
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9. Other pertinent information about the district: The district is located in a relatively new area
which pew as a rural-like suburb of a large, west-coast city. Today, the immunity has grown into a
small city, surrounded by light "think tank" industry and a nearby university. Mune schocis have
experienced a iinunadc increase (100%) in LEP students over the lag several years. Most if the
children are from Asian or Middle Eastern families that are well-educawd, mkldle class, business and

professional.

Program Context

10. Grade levels involved in SAW: 6 - 12

11. Total No. LEP students in the SA1P: 556 (41.5% in 2 middle and 2 high schools);

12. Minority languages represented in the SAW: 13 (Mandarin, Korean, Farsi, Spanish,
Taiwanese, Japanese, Vietnamese, Cantonese, Tagalog, Hebrew, Hindi, French, German)

13. Foreign countries represented among students in the SAW: Columbia, Germany,
Hong Kong, India, Iran, Japan, Korea, Mexico, Paldstan,Philippines, Taiwan, Vietnam

14. SES level of studeits in the SAIP: Largely Asian or Middle Eastern, well-educated, middle-
class, business and professional. (See description for school district above.) For the most part,
Latino students who participate in the SAIF come from working class, lowr socioeconomic
backgrounds, per teacher interviews. Some of the students are the children of migrant wonters who
wor* the fields in Orange Countylandlor domestics.

15. General description of the exemplary program :

X only program provided far LEP stoknts in dm target schools.
X There is also a bilingual instnictional program which is provided as anoption for LEP students.

NOTE: during an informal interview with project direaor and the . %*-.. resource teaches, I
learned that historically, cm dm early 70's) there had been a S TBE pupgram at one
of the local elemmtary irks*, designed mainly to serve the needs of 11 cl migrant
workers. Once, new developments began to emerge in this locale, many of the fields were
purchased fir rad estate development and hence the TBE bilingual program became very limited.
It is no longer a TIME 7 funded ISE however, as arn told, at this
program, some ri the original bilingual toad= remain, and run a very "loose y mganized TBE
program for the reniaining students, though very limited in number.

X There is also a bilingual instructional program, but it is oily for ow of the native language
. groups provided for in the SAW, nor is it availabk in die SAW's target schools.

X The SAIP is a =dial program for students exiting from a TBE into mainstream classmomsthis
is mie in some cases, but not all.

X_In addition to tlw SAW, instruction in content areas also is provided bilingually and in the native
languageIn some cases while SAIP instruction is provided using sheltered techniques and
cooperative grouping, sonic of the teachers or instmcdimal aides will use native language during
lessons in order to check fir understanding ix as a comprehension check.

The district has an ESL, lan -immersion, magnet program in place for elementaiy-school
chikhen who art at the lowest -proficiency leveL At the site where this program is housed,
three hours of English and some sheltered content is offeed to students. As soon as feasible,
students begin mainstream math, followed by mainstream electives and PE The goal is to eventually
and quickly move the students into their local elementary schools. If transitice to the local elementary
school has not been achieved by the seventh grade (usually because of late entry into the program),
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21. Instructional Personnel

X Teachers ate Pained in .4 tkvelopment
X Some teachers hold state "1 " " fOr teaching gudants
X Staff development is provided SAW staff in latest research and methodologks
X Staff developnwnt is zegularly provided for mainstream teachers in language development

stnttegies
Teachers are providedylanning time during de school day-This is true in several cases and I am
asking for mrre speoific inforinatim m this.
Insmictional aides (Bilingual IA8 assist teachers in the classroom, to a limited ckgme)

To provide the SAW, a cadre of secaidary cmtent-area tewhers had to be trained.
This is considered dm most important comment of the SAW. Training consisted of six topics
formally resented with supporting reference material to be read and disseminated in notebook
format. Topics were:

I. Second Language Acquisition
a. Natural I. stages
b. Cummin's I,. 1 of Language Proficiency
c. &ashen's 5 SLA Hypotheses
d. Facts or Myths about LEP Students
e. Comments of Sheltered English

11. Listening and Speaking Skills
III. Reading and Writing Skills
W. Cooperative Learning
V. Cross-cultural Perspective and Awareness
VI. Lesson Planning and Implementation

Since the -pro: began four years ago, a total of appmximately 100 teachers and administrative
peoonnel hay been trained, covering de topics listed above. The trained personnel =resent seven
different junior and senior high schools in the district, all saved by one of the two sheltered English
Piojects. The sane training takes place every spring one day a week over three weeks. In the fall,
the teachers get two nine full-day inservice training sessions. Support materials that have been
purchased for the Project are distributed in the fall and collected in the spring. During the semester,
teachers are encouraged to visit colleagues who have been using sheltered instruction for a longer
time.

The budpt of the two sheltered-English projects is used to hire substitute teachers during the time
teachers are away from their classes for training or fir visitation. The two tesource teachers serving
the shelteted projects plan and =duct the training t for the staff at their assigmd schools.
Training in the spring is to prepare teachers fa the semester. Given the cadre of teachers that is
already in place at each site, the training is set up to reach other content-area teaclmrs, especially in
content areas where the project would like to set up additimal sheltexed-English classes.

22. Community involvement

X Parent advisory committee
X Parer.ts as volunteers

Evening ESL classes offered to patents
Home visits made by bilingual community liaisons
Meetings for parents to learn about program

3/31/923:45 PM 6,



Parents have been povided infamatim routinely at regularly-sclxduled mains. They also were

invied to participate in inservice meedngs hekl - ,.. . . staff. A ktter of introduction to the
pmgram has been peptized in 7 differem lan . . community liaison/language specialists

are employed pan-timie. They are the equivalent a instrwdonal aides but represent four of the

langualp . .. saved by the program sal are fully bilingual in English and their native language.

Tipsy i Taiwanese/ Vbin, Korean, Japanese., and Iranian. All have at least a BA from their
ha= =mules, and some also taught these.

Student performance:

23. Evidence of exceptional LEP student performance in:

X Relative gains in En
ilawmaszak Idelk

ish proficiency
Test (IPT)

English-speaking performance of LEP students was in the "average" range. Students moved
through and an of the ESL program as follows: after two years in the program, the percentages
of students originally iv grades seven through eleven who were still in ESL were 56%, 50%,
51%, 43%, and 30%, respectively.

X Gains in academic performance
Hui Incasunk Stanfaxi Reading Test (vocabulary and reading comprehension subtests);
Comprehensive Test of Basic Skills (CTBS, reading, language and mathematics subtests); oral
and written English assessments; grade averages; writing sampleg awl rates of assignment to the
Gifted and Talented Education program (GATE), advanced placement, and special education
services.

LEP students showed progress on both Stanfcal tests (trading canprehension and vocabulary)
and the CTBS reading test, and "out of this wcati" performance on the CTBS mathematics test,
for which most of the median percentile ranks were above 90. LEP students perfamed at a B
level at dm average, but most median GPAs declined slightly. This was interpreted as a possible
reflection of a tendency to take more &mending acadanic courses as English proficiacy grew.
Rates of assignment to GATE, to advanced placement classes and to special educaticsi services
increased dramatically.

1987-88 mean scale scores on the ems reading test were higher than 1986-87 mean scale
saxes. Differences for five grade levels were reported. Four of these differences were "large"

and one was "small."

Increases in percentile ranks on the CTBS reading test were reported for four of five grade levels
as well.

Records were kept on the placement of target students into the Gifted and Talented Program,
advanced placement classes, and special education services only ftlr years two and tine of the
project In year two, two students were placed in GATE, whereas in year three, fifteen target
students were placed, an incluse of 750%. Parallel numbers for advanced placement are 18
and 54, an increase of 300%. Six students received special ahrwation services in year two, and
twenty-two received services in year three.

A one-year pretest-posttest analysis of writing sample ratings zuvealed mixed tesultstwo grade
levels showed positive growth; two remained the same, and one declined slightly.

X Time required before students are mainstreamed into regular classrooms
Egy measunAL date of reclassification
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In the first year of the project, 1.2% of the students were reclassified. In the second year, 31.3%
wele reclassified. In year three., 66.3% were reclassified.

Extent to which promotion or graduation requirements are met
liomorgasuntl

24. Attendance:
LEP students' attendance increased due to the fact that many of timm enrolled in school late in the
first year that measures were taken.

25. Other The project evaluator, Dr. Richard Piper, has provkled me with the last three years of
evaluation reports. Ural analysis of dmse reports, I will enter pertinent. For the most part, data fca. the
first year of die project are ixst available, as the roject evaluator at the time, did not rovide this* type of
data. According to Dr. Piper, "The current data may not *ow of the program as clearly as
we wcald like." He did indicate that the stuckats am moving toward glish proficiemy at an
"acceptable" rate. It was also indicated that there is a linear relationship between students' ESL level and
perfirmawe on die CMS test. Further, the wr placement for kids on ESL level is accurate and
coutlates with the CMS level.

Narrative Description:

26. Theoretical framework of Exemplary Program

The Irvine Unified School district program functions under die thecattical orientation as fel Lured in the
research of Cummins (1979) and his nodal of "conversational En I " and "academic English" or
Basic In -*I. Communication Skills (BICS) aixl Cognitive 1#* 1 4 I. C Language PnAckncy
(Cup). st ,. 1 asserts that "ccoversational English" is context =bedded and is derived from
interpersonal involvement in a shared reality or "context." It is commonly It:fared to as "conversational
English." He further asserts that "academic English" is context-redtrzed languap, and that it is a "one-
of-a-ldnd language sldlls that is requirrd for literacy, such as decoding, reading, conprehension,
deriving meaning fly:an context, study skills, writing mechanics, writing proficiency, vocabulary
development, to name a few. Based upcm this theoretical orientation, dm Irvine Unified School District
has identified the following key comp:meats for its "Sheltered English Prognim":

*Context-embedded language. The instructicnal strategies to be used in the SAW will inchale a context-
embedded approach, where instnxtion will take care to provide on-going comprehensibk input of
content Project-developed support materials to supplement instrimtkin in regular secondary classrooms
will embody this concept. Ongoing, conaete, meaningful clues and supportive Imlp to support the
context-reduced language of the regular content classmom fcx. the LEP learner will be provided.

Academic English is necessary for school success. Within this component, the Irvine School District
states that it is "deeply concerned about the LEP secondary student who is assessed as ready to handle a
full actulemic program in EngIM on the basis of his/her facility with 'conversational En : "I (SAT
Grant Proposal, Page 4). Whk the secondary LEP mei= may often exhibit " 1 1 1 " of
conversational Engh, it is further stated that the goal of the rogram is to "develop within all LEP
learners a structuted command of 'academic English.'"

English as a Second Languap. The =catch in this area shows that the student learns a second
language in much the same way sihe acquires a first language. The SAIP incorporates a namral language
approach ad stresses an evolutionary acquisition of language, where the focus is on communication
before foint The following tenets support this approach:

L Listening comprehension (in context) as a prerequisite to oral productien
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2. Assistance to LEP stmlents as they participate in thi!,. estszcidaiprowzazazy.
3. Procurenian of develved curriculum materials, 'II

curricular area, develoment ct affective echwation materials, and developnent of workbooks in
subject areas.

4. Parent educatim including: parent introduction to the school, parent handbodcs in the parents'
native Ian -4 .1 English as a Second Lanpap instnx:don, and nulticaltural activities.

5. Staff activities include: using the Sheltesed English approach, skills in nxxlifying
cuniculum to meet the needs of LEP students, skills in diagnosing and prescribing instructional
strategies, and how to conmarnicate effectively with parents.

6. Multicultural activities to enhance self-esteem and cross-cultural anckarstanding will be
conducted as an part of the social studies, ESL, and literature classes.

7. Primary language :
8. Peer and cross-age tutoring
9. Using Literanut, Music rug Art to expkne culmal diversity and express feelings.

10. Music, Drama and Dance productions to piarnote multicultural sharing and understanding.
11. Video-tape productions
12. Field trips
13. Preparing and sharing foods of different cultures.

Note: New entries based on proposal and far the most part, supported in my observations.
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METRO Center Site Descriptive Protocol
Linda Vista Elementary School, San Diego City Schools

San Diego, Cal(fornia
March 1992

Se lurol District Context:
1. Locale: Southwest

2. No./students in the district: X_ Over 100,00 50-100,000 25-50,000 5-25,000
under 5,000

3. Nc /level of schools in the district: 112 Elem (imluding KIS_middlefilik2(1 HS
LK-12 4_ 4-12

A desegregation lawsuit in the 1970s ordered the district to reorganize to achkve rwial
balame. This led to a number of organizational variations, including magnet schools. Thus
ci die 112 ekmentary schools, only 80 are traditional K-12 configuraticas. Others vary from
K-2, K-3, K-4, K-5 to 3-6.

4. Total No. LEP students in the district: 25,035- (BASED ON DATA/BICAL
REPORT)

TOTAL DISTRICT ENROLLMENT 1991: 111,198 (K-12)

Told LEP Enrollment/1987 - 16,069
Total LEP Enrollmnt/1988 - 17,265
Total LEP Enrolhnent/1989 - 19,402
Total LEP Enrollment 1990 - 22,321
Total LEP Enrollment 1991 - 25,035

5. Percent of total student population in the district who are LEP: 20.7%

6. Minority languages represented among students in the district:

Spanish, Vietnamese, Laotian, Cambodian, Filipino, Hmong, Chinese, Farsi, Japanese,
Korean, Samoan, Arabic, Portuguese, other.

County LEP Student Distribution - (BASED ON 1991 DATA BICAL REPORT

Spanish 50,170
Vietnamese 3027
Cantonese 341
Korean 342
Philippine/Tagalog 2233
Portuguese
Mandarin 121
Japanese 465
Cambodian 1209
Lao 1732
All Others 3381

Total County LEP Count 63,088

3/31/92
4:47 PM1

74



7. Foreign countries represented among students in the district: reflected in the
language groups above

S. SES level of students in the district: Reflects tlx variety found in large urban
settings.

Actoss the district, the socioecwomic index fcr all grade 3 students is 2.05 (3 is
higimst SES, 1 is lowest), and fir all 41 t 6 stutknts, 1.99.
Aid for depesient chiklren is I, c-.4 to 21.4% of students' families at grade 3, and
to 213.5% at grade 6.
Acanding to al0/16 interview with the school Principal, 97% ti total school
emollment are on free lunch.

9. Other pertinent information about the district: The district is a large, urban district
25 miles fa= the Mexican tkmder. Consequently, it has experknoed years of Integrating the
children of aims, scam:times in the U.S. y, into its school The district has
been natkInally recognized fix its bilingual programs 41, for dw leadership it and
surrounding districts have Fovided to the rest of the nation in *am '4 for Spanish-
speaking LEP students. A recent event which attracted large numbers otizr
groups to dm district was tix localism of one of the first rredor Southeast Asian tekwanon
centers at* new* Kiri= Marine training base. This accounts fee the large numbers of
Vietnamese, Cambodian, and Hmong children in tlz district.

The desegregation plan devised by the district has created a number of Magma Schools as well
as a variety of organizational variations. As a result, schoed district personnel are used in the
process of restrucurring instrirtional programs to t. t the changing needs of its diversifying
student population.

Linda Vista Elementary school is part of the "Restructuring San Diego City Schools"
initiative which began in May 1986 when the San Diego superinteroderit appointed a group of
17 community lesukrs to study tlx impact of chanOng technology, demopraphic and economic
shifts and cultural plurality with regard to the needs of the S.D.school children in the 21st
century. This restructuring movement emerged as a result of several nationally disseminated
educational reform reports, e.g. Horace's Compromise, A Nation Prepared: Teachers for the
21st Century between 1983-1986. The findings of the San Diego School Districts 17
community leaders evolved into the Schools of the Future Cormnission. This
Commission published its' report ("Which Way to the Future? San Diva and its Schools at a
Crossroads" in June 1987). In this report, dm Commission described profound discrepancies
between what schools provide child= today and what they must provide them in the years to
come. The Commission argued that children, must be able to reeducate themselves
throughout life. As part of the Schools of the Future Commissiems primasy recommendation--
testructuring of schools emerged.

The San Diego City Schools describe itstructuring as "a process of empowering teachers and
schools to make decisions about classmom/school organization, curriculum, budget, staffing,
and accountability so that student performance will improve. It means &centralized decision
maldng rather than centralized bureaucracy. It means the school becones the center for school
management and teachers )3in with administrators to manage schools. (Restructuring San
Diego City Schools: A Brief History)

In June 1987, tlx Board of Education formalized its' commitment and the resources of the
district towasd the achievement of innovation and change through a pilot called the "Schools of
the FuturP Initiative." To guide the district in this endeavor, the supainiendent appointeda
leaders group, The Innovation and Change Leadership Group (ICLG) that
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includes "equal representation by teachers and administrators, and contains patent and

community repiesentatives. This .2 chafe was the ikNelopment of a plan fir the

twice' of the Schools of .4, Future Initiative and for the coonfinatim of restmturing

orts across the district
IWO ..111

The ccse beliefs set out the by ICLG define the purpose andguidelitms el restructuring that

a conunitment to a long-errn strategic planning process
is mmed in the findings and recommendations of the Schools of the Future

Ca:omission
can be accmmlished with existing district tesounms aml within district policies and

contracts
requires an envinmment of trust, flexibility, and risk-taking
tequila a balance between outer autonomy and mom ICSIXESibilitY fir schools

can be successful in San Diego and result in a valuable model for odwr school districts

Them are teams from fifteen elementary, six middlefiunior high, and four senior high schools

who met at the aid of June 1988, to 'ciliate in a "Super Planning Week" a four day

stratefic planning workshop to dove the sidlls needed to lead school staffs *tough the

planning process. Using case-study and role la g in groups, each teamparticipated in a

model planning aig team Wilding exercise w included how to develop and plan a
visim/goal statement, how to pnerate optic= for achieving that visicri, how to develop an

implementation plan, awl how to design ongoing evaluatkm amd assessment plocedures.

The school resuucturing initiative was formally J.,' by the Board in its policy statement

on school restructuring, approved November 8, 19 : : This particular school board meeting

was held at a restructuring school, Linda Vista Elementary, and featured comments from

varims resuucturing schools and from members of the ICLG.

As of February 1989, over 30 schools "have expressed their commitment to the restructuring

process and am engaged in various stages of the planning and implementation process. Over
the past two years, the Schools of dr Future program has gained support and manentum in

San Diego miler the policy direction of the Board of Education. Most importandy,
professionals throughout the district are working together with community members to
discover new ways to aeate schools where all sturknts can and will succeed? (Restructuring
San Diego City Schools: A BriefHistory)

Program Context

Id. Grade levels involved in Exemplary Program; Pre-K through 6, 970 students
located at 2 campuses: Pre-K and K + special education students at one site, and grades 1-6

at the other.

*Note: The Pre-K program is located away from the 1-6 SAIP, at the Anicx. Also
during an interview with the school principl I learned that this campus is designated as

a Minority Isolated Schoolwhich is involved in a voluntary integration plan as a "sender

school."

ETHNIC DISTRIBUTION FOR 1988-1989: (Based on School Profile, September '89)

Hispanic White Afr.Am. Asian Pac.Isl. FiL ludo. Nat.Am
17.8 12.6 6.3 0.8 0.8 2.8 59.0 0.0
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11. Total No. LEP students in the program: 526, or over 50% of total student body,

62% of whom aze Southeast Asian refugees. The second largest group are the Flispanics

from Mexico aid Central America.

12. Minority languages represented in the SA1P: Hmong, Vietnamese, Laotian,
Cambodian, Spanish, Fi

13. Foreign countries represented among students in the school: Laos, Vietnam,

Mexico., Philippines

14. SES level of students in the school: Very low SES.

Grade SE1* %AFDC**

3 for tmal district 2.05 21.4
3 for ex.mg. 1.39 42.6
6fortotaIdisuict 1.99 20.5
6 for ex. prog. 1.49 42.6

Socioeconomic index: 3 is highest, 1 is lowest based on state assessment program

**Aid for dependent children

Thus, at both grades 3 aid 6 (for which assessment data are provided by the state), the

itudents in the exemplary .4 I I are far below district averages both in terms of tim

socioeconomic index and aid depeident children.

Families tend to live together, in an "extended" setting, e.g. father, mother, brothers, sisters,

aunts, uncles, grandparents, who all assist in the child care. Sane children ate here with

their exteaded famihes and without their parents. Also, there are many siblings amass the

ethnic groups, e.g. in a "typical" Hmong family, there may be 8-10 children. The older
Hmcmg girls cam for the younger siblings. There are also teenage marriages amongst the
Homg. HIDINIZ, girls usually tend to marry older men, usually "within" the culture.

15. General description of the exemplary program:

only program provided for LEP maidens

X There is also a bilingual instructional program which is provided as an option for LEP

students (Available for Spanish LEPs and Vietnamese LEPsiximary grades)

X Although dm district reports that there is also a bilingual instructional pmgram, but not

for the native language groups provided for in the programthis is not necessarily the

case. Bo511 Spanish and Vietnamese spealdng LEPs participate in the SAW to ai ter

degree, since the biling:ual is offered only m the prunary grades. S Ye a

Spanish TBE 1c 1 wWe. literacy development the LI is
emphasized and classrooms are staffed with bilingual teachers. The Vietnamese TBE is

offered to first This program is staffed with one Vietnamese speaking teacher

and caw En spealdng teacher. Also, not all Spanish or Vietnamese speaking LEP

students will necessarily participate in a TBE program, due to a variety a factors,
including, over representation of students (high numbers within these 2 language
groups), patent preference, etc. Hence, it is higily possible to haw LEP Spanish and
Vietnamese speakeis as participants in the SAW, with no invokement in the TBE
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program. Sas:lents frorn both of the TBE's are heterogeneously "mainsueamed" in the
p.m. program, with tlw rest of !he student body.

X The ELD/exemplary program is a medial program for students exiting from a TBE into
mainstream classrooms especially for SAIP suidents who have =abed tiv transitional
stage, as they prepare to enter "mainstream English" or "ncm-slwitesed" classmon
environments.

X In addition to the EI.D/Exemplary Program, instruction in sone content areas is also
provided bilingually and in the native languageExcept for aS. and Vietnamese
self-contained lAlingual raogram, all LEP students receive the s Social Studies
curriculum through their Fimary language. Tim are "NOT PULLED OUT,
for primary language instruction during one period of ins
Instruction during LI social sulks may be carried out by a teacher who speaks the Ll
andAr a "team" counting of a teacher and instructional aide with LI literacy. I
observed boh.

The ELD/Exemplary Program resulted from a School Improvement Plan develwed by the
staff with their new principal in 1988. This was developed to reflect the staffs concerns that
equitable instruction was no being offered to the variety of language pcxrps =presented
among the studentL A bilingual education "al for SniA end Vietnamese students has
been in operation at the school for awhile. SAIP offers slwitered English instructional
environments for other language groups.

ThL2Lans
During a series of interviews with the school Principal, I learned that the process of self
analysis and change began during the spring semester of 1988. During the first meeting, the
staff was resented with stolent achievement data, degree of classroom interruntions, pullout
insraction, etc. Teachers were asked to look at some weds statements, break into groups
and brainstorm a plan to meet those criteria. The staff generated the following needs/criteria :

more appropriate instructional/language proficiency groupings for each student
less pullout instruction during morning hours
more integrated learning everiences
pu, ezeuityofservicestoallstudents
less labeling ti special needs students
a more unified staff
better use of space

The committees met on an ongoing basis from January to June, and fannulated a total school
plan fcr implementation in September, 1988. The total staff psrticipated in the generation and
development of the sclvol plan for restructuring.

The Plgui

Tim school principal outlined several "umbrella provisions" which were stipulated by the
staff in the initial meetings. This "umbrella" provides a systemic process by which every
child is ,pitively affected (and is a recipient of the program) for the major part of the school
day. Hence, supplementary Instruction is not a key factor or player in
supporting and enhancing underachieving or swAal needs students. The
overall stipulatim include:

an ungraded curriculum for the entire school
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parent education watshops. While traditional approach% (like capnized parent groups and
volunteer activities) are conducted, the school generally goes m the parent/community.

Parent educatiai wortshops evolved fnxn a needs assessment conducted by the parents.
Workshops are delivered by conxnunity/staff members in the appropriate language.

16. Funding history: *

_ Currently funded as SAW by Mk VII*
_ have mver received Title VII funds
X Suworatd by state and local funding
_ Supported sobly by _state and local funding, but previously funded by Title VII
X Supported by 1 state funding

by other federal finKling
tively funded by two cc more apacies or sources, e.g. School Improvement

and Chapter 1.
X Supported by outside moneys (e.g., foundations)

Tim basic program is funded with local and state funds. Tlx school also participates in:

the state's School Improvement Program (SIP) in which moneys are allocated to ensure
that each student meets district goals and state compettuicies;
Chapter I, which provides funds for additional counseling and guidance and a full-time
nurse;
Chapter II, which provides supplementary instractim for students experiencing
difficulty in reading, math, and language development.
Wells Fargo funding for the community and parent outreach program

Ncte: various foundations are supporting the school districts restructuring efforts.
For example.

Linda Vista received one of 15 Next Century Schools grants. This was a national
competition funded by the RJR Nabisco Foundation. L.V. has received state and
national attention, assisting other schools/staffs in beginning the process of
restructuring.

The RJR hAbisco grant has allowed L.V. to dramatically enhance the assessment
process. Portfolios are being iaintained by teachers school-wide, with an emphasis
on language arts. The grant has contributed to maintenance of portfolios
electronically. The teacher computer stations and training ate in process at the annex.
This training will take place at thz main campus during the 1991-1992 school year.

The Next Century Schools project has been used to fund four part-time teachers, thus
contributing to a substantial reduction in class size (sclool-wide). It has also allowed
LV. to implement a teacher intern program for primaty language instruction. linwng,
Viemamese obi Spanish spealdng interns have been employed, worldng directly with
the instructional aides, to strengthen the primary language arts program.

A systematic staff development effort is in place, through the grant. Staff development
has focused on alternative assessment, cooperative learning and the Socratic Seminar.
This money has also been used to provide pre and post service (Jure 90 - August 9C)
in order to refine the program, establish school standards far language arts and prepare
for electronic portfolio assessment.
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LEP students are assigned to levels of English profyiency, and English devekrpmer. I is
provided rekvant e) each profickncy level. Expectations are high; students are expected to
move frmi level to level as quickly as possible. Homogeneous growing of stucknts by
proficiency level for each morning when they receive languar-develqament instruction
allows students to move to higher levels without waiting until the ad of a grading period to
make a formal change.

Three general proficiency levels are used, with gradations within each:

Entry Levet: very little English. Students are separated into 2 groups: Pre-K or K
students in one and grades 1-6 in the c4her.

51xligauli: shows manuity in following directions and listening skills. Designations are
Primary, Middle, and Upper elementary grades.

Triingtion A and BailSiliiMa: ready to begin process of mainstreaming into regular
instructional environments.

English language development is provided through Fl PPS. This is a prescriptive program
developed by teachas and used throughout the district in all ESL and bilingual education
programs. This program is the focus of each morning's language development instruction.
Note: During the 1989-1990 academic year, teachers began to use Santillana Publishing
Companys adaptatice of the San Diego Schaol District program "Bridge to communication
prz.gramE as classrooms, several teachers indicated that tiwy air not "pleased" with the
Santillana adaptation of the originally written district EIEPs program, and that they would
infccmally continue to use and rely on the district developed ELEPs program.

20. Instructional strategies utilized:

X Team teaching (Two or more teachers/aides are responsible for instruction in the same
classroom)

X Peer teaching (Older students with more English proficiency work with LEP students
to provide translation)

X Cooperative learning (Instructional activities require that students collaborate to
puduce a common product)

X Individualized instruction (MPs and other strategies are used to individualize
instruction for students)

X Language experience approach (Reading, writing, speaking, listening are taught
interactively building on students' experiences as basis fcr language learning
experiences)

X Small group instruction (Students are grouped for instruction along varying criteria
which are instructionally related)

X Laboratory instruction (Students are provided variety of environments in a single
laboratcay for learning skills and content)

X Community resources (Resources from outside the school, including volunteers, are
tapped to provide instructional support)

X Other: Integrated Content Area Instruction during the p.m. instructional period.

Social studies is taught in the primary language on a daily, pull-out basis. This program
enables students to discuss and to interact with primary language a:des and teachers who
speak their native language. Aides follow the district guidelines, are monitored and plan their
lessons with a certificated teacher.
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21. Instructional Personnel

X Teachers are trained in language developnent techniques
X Teachess hold state cenificatim for teaching LEP maims-
X Staff tbevelotament is Fovided SAIP staff in latest research and methodologies
X Staff development is regularly Fovided fat mainstream teachers in language

develcyment strait
X Teachers air ". -a planning time during the school day
X Instructional aides (Bilingual IAs assist teachers in tlw classroom)

The total staff participates in collaborative decisirm-malcing amcerning the instructional
program. Tim process started Main the principal instituted planning for the state's School
Improvement a I (SIP) which allocates extra funds for accommdating new
organizational a instructional arrangements that are desigmd to meet petceived student
needs. This SIP restructuring project emanated from a district wide move and policy
adoption that called for the restructuring of schools, based on the evolution of several school
reform initiatives which surfaced between 1983-1986.

Four additional teachers were added to the staff to address identified needs, thus reducing
class size across the grades. The four programs they administer are: an entry level program,
a Spanish bilingual class, a basic skills development/special edicatice program, and a
primary sheltered class.

The staff includes 7 Hispanic teachers, 1 Hmong teacher and 1 Vietnamese teacher. These
teachers provide primaiy language instruction for delivering the district's social-studies
curriculum.

Each teacher is given two 45-minute preparation periods each week.

The school has a LEP review team similar to a consultation or child-study team. The team
makes individual referrals and conducts biannual reviews to place students and to move
them through the levels.

22. Community involvement

2i Parent adviscay committee
X Parents as volunteers

Evening ESL classes offered to parents
X Home visits made by bilingual community liaisons (once a month)

Open souse for parents to leant about program
X Other: All students are given standard binders with a special section devoted to

communication with parents for homework and class work.

The Parent Outreach/Education Program is based on a needs assessment that was conducted
with the parents. Workshops are provided by community/staff members in the appropriate
languages. (On any one evening, workshops are conducted in five languages, each language
in a separate room.) Monthly home visits are conducted by a cadre of community aides.
Traditional approaches such as organized parent Foups and volunteer activities are also in
place.

Strong cooperative ties are -Liaintained with the Boy's Club, Recreation Department, and the
local library as well as tht .egional division of the Police Department. This cooperation
results in special Saturday 1.-ograrns and special assemblies and trips.
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Student performance:

It should be noted that the restructuring process at dm school which resulted in the SAIP was
undataken beginning in Spring 1988. Thus, student achievement cannot be reported as yet
for what changes, if any, have occurred that can be related directly to n treatment.
Data from the state assessment program are provided for the years 19 onl . Data,
hov. _Ara, will be available for this academk year after results from standardized tests become
available. Given the computerized district-wide system, data will be retrievable far
comparison of language groups. Student performance records and pafcamatre checklists
kept by each teacher are used in the LEP review process.

23. Evidence of exceptional LEP student performance in:

X Relative gains in English proficiency
liCIE.13=11113A1

In as much as the entire student population at the school is included in the exemplary ELD
program (with the exception of students in the Spanish and Vietnamese bilingual
education program), the staff has devised a system of identifying students' English
proficiency ana assigning them to varicws levels in morning instructional poups. All
students receivz instruction in tlx same subjects at this time. Students are reassigned to
successively higher groups as their proficiency increases. Reassessment of students'
proficiency and reassignment to other language-development sections is conducted
frequently. Between October 1988 and January 1989, a total of 38 students progressed
through one or more levels of language proficiency.

X Gains in academic performance
How measured: state assessment program

Time required before students are mainstreamed into regular Oassrooms
The program is in its first year. Therefore, it is too early to detromine how much time is
required before students are mainstreamed into regular classrooms.

LINDA VISTA 1988-89 LEP

From entry level to sheltercd
P(1) M (6) U(7)

From sheltered A to sheltered B
P(2) M(7) U(2)

From sheltered B to transition A
P(0) M(S) U(11)

From transition A to transition B
P(0) M(5) U(1)

From transition B to English
P(1) M(5) U(4)

*Other

3/31/92
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P I sheltered to English
P 1 English to Sheltered A-placed wrong
P 1 Shelteredl back to Sheltered A
P 1 Englisa to Sheltered B

Waivered -
Reclass(fied P (0) M(I2) U(11) as Total 23 reclass(fied

Linda Vista - 1989-1990 Total

From Entry level to sheltered A 13

P(2) M(6) U(5)

From sheltered A to sheltered B 10
P(0) M(1) U(9)

From sheltered B to transition A 8
P(0) M(3) U(5)

From transition A to transition B 2
P(0) M(0) U(2)

From transition B to English 9
P(0) M(2) U(7)

*Other

Spanish to Sheltered B M(5) 5
Sheltered A remain in Sheltered A P(10) 1 0
Entry level remain in entry M(2) U(4) 5

Waivered - 4

Reclassified P(1) M(6) U(6) 1 3

***
p - primary
m - middle
u - upper

24. Attendance: Attendance and mobility rates the years 1984-88 are as follows:

School % Actual
Year Attendance % Mobility*

1984-85 95.80 40.8
1985-86 95.79 30.1
1986-87 95.96 46.8
1987-88 95.10 49.5
1988-89 94.64
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* Percent of students who leave, caleave and return

25. Other:

Narrative Dzscription:

26. Theoretical framework of Exemplary Program: Restriwutring appears to be most
successful if
it is a pervasive, systemic change it affects each strident in the school and it does not
attick may one aspect d tlx school program.

-- it is based on a site-based managementTtem.
decisions for change are student-orien

-- the empowering of staff is for a team effort and not =rely irdividual efforts.
-- it uses non-traditional approwhes.
-- it provides active suppret awl leadership by the site administrator.

The overall philosophy is that each student, ix) matter how unique, can learn and that staff
has the responsibility to ensure the best educational program possible.

27. Goals and objectives: The staff at these schools have restructured their entire
educational program. Several major goals were addressed in the implementation of the
restructuring: 1) to meet the diverse needs of each student through appropriate placement and
an ungraded cuniculum, 2) to provide an integrated experience al well as appropriate
language placement, 3) to reduce pull-out instrtxtion, 4) to provide access to all programs
and 5) to implement a major community outreach ixogram. Prior to arriving at these stated
goah and objectives, Linda Vista teaching, administrative, support staff and
pattnt/community representatives, met over a series of =dins, in arckr to establish a
needs/criteria list, to lend towaid the eventual "design" of the "Linda Vista Model." This
process for self analysis and change began during the Spring semester of 1988. During this
first meeting, staff were presented with "hard data" on student achievemit, degite of
classroom interruptions, pull-out instruction, etc. Participants were asked to generme the
needs list, using these guiding themes:

more appropriate insuuctional/language proficiency groupings for each student.
less pullout instruction during morning hours.
*more integrated learning experiences.
*greater equity of services to all students.
*less labeling of special needs students.
*a more unified staff
*better use of space

Several overriding "umbrella" provisions/stipulations further guide the Linda Vista Plan. They
include:

an ungraded curriculum for the entire school
*development of an early childhood education program for all pre-kindergarten, kindergarten and

special education SH students housed at the same annex site
*reduced class sizefor all classrooms
*weekly preparation time to be provided for each teacher
reallocation of resources in order to implement the program
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Hence, under these guiding themes, the specific plan addlesses and incorponnes all of the above
stated criteria.

28. Special program features: It is important to note that the fluidity of the pagram is a
Expectatims ate high and students are expected to move from level to level as soon

as ticy have met tim criteria not necessarily at the eml of dc year. Tim principal attributes
the success of tlw program to the teachers' owmrship in the changes made and in tlw
organization of the new program.

OVERRIDING LINDA VISTA ELEMENTARY SCHOOL THEMES

*strong staff support (evolutionary) buy in and ownership within a climate of collabmatim and
cooperation and "say" including site administration, teaching staff, support staff, certified staff
and parent/community input.

*concern with "equitable" instruction FOR ALL STUDENTS AT LINDA VISTA
ELEMENTARY SCHOOL

nrovement and fluidity of the program/e.g. students movement into different configurations for
various instructional purposes/different instructional groupings for different instructional
needsfintentions.

*ongoing, integrated learning experiences

active and on-going staff involvement in the design and delivery/implementation of the SAIP
and student assessment for movement within and across the program, e.g. LEP Review Team

*teaming and communication between teachers/based on instructional needs and teaching
strengths and interests

grouping of LEP students based on degree of English language proficiency, for instructional
purposes

primary language instructional grouping for ALL STUDENTS DURING 1 PERIOD OF THE
DAYSOCIAL STUDIES

ALL students are integrated and mainstreamed for two periods of the day, e.g. all students have
the opportunity to interact with one another regardless of race, ethnicity, dominant language,
English language proficiency and gender.

*reallocation of resources to build upon and strengthen several existing practices.

process oriented model

a pervading sense of "schoolwide" t.ectiveness

*the notion of "building upon" and "celebrating diversity" is an underlying theme that is present
in this SAIP. Students are not isolated from one another. Provisions have been made to insult
against isolation of students.
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utilization of innovative, multidimensiceal, instructional, curricular, management, grouping and

day to day sclutuling practices.

*staff and students atLinda Vista have created a learning envimnment that is DYNAMIC AND

ACTIVE Stuckents int active participants in this enviromnent. A real "ram effort" seems to be

inplace.

3131192
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